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Erratum Notice: 1999 AP English Literature Released Exam

The Scoring Guidelines for Questibn 3 were omitted from this Released Exam. They dfe as follows:

9-8: Having chosen a novel or play of recognized literary merit, the able writers of these well-ordered essays
focus on an appropriate character "whose mind is pulled in conflicting directions by two compelling
desires, ambitions, obligations, or influences.” By explaining with clarity and precision the nature of the
opposing forces with which the character struggles, as well as the implications of this character's internal
conflict for the meaning of the work as a whole, these writers manage to construct a compelling argument
that illuminates both character and text. Comprehensive in their grasp of their novel or play, these writers
neither over-simplify the complex moral dilemmas that often result from the pull of competing forces "of
equal strength"; nor do they ignore the ambiguities that make resolution of such conflicts difficult or even
impossible. Specific textual references and solid literary analysis support their assertions and demonstrate
their own facility with language: : -

7-6: The writers of these essays select both an appropriate text and character, and they provide a clear and
coherent discussion of the struggle with opposing forces that goes on within the mind of a character and a
persuasive explanation as to how this conflict "illuminates the meaning of the work as a whole." They
display sound knowledge of the text, as well as an ability to order ideas and to write with both clarity and
creativity. However, the analysis in these essays is less perceptive, less-thorough, and/or less specific than
the essays above: neither substance nor style is quite so impressive as the 9-8 essays:

5: Although these lower-half essays are often characterized by shallow, unsupported generalizations, they
provide at least a plausible argument. These writers identify apt characters in well-chosen texts. Their
understanding of the concepts prompted by this question may remain inchoate and/or have little to do with
literary constructions: instead of focusing on the pull of opposing forces upon the mind of one character,
they may discuss a conflict between two or more characters — or another sort of struggle altogether. The
attempt to relate the character's conflict to the meaning of the work may be limited or non-existent.
Competent plot summary may substitute for analysis, and references to the text may be limited, random,
or vague. The writing in these essays does not usually demonstrate consistent contro! over the elements of
composition.

4-3: These lower-half papers convey a less than adequate comprehension of the assignment. They choose a
more or less appropriate text, and they make a reasonable selection of a character from that text. Their
discussion of conflicting forces will undoubtedly falter, however, and they may do little to explore the
implications of the character's struggle for the meaning of the work as a whole. They seldom exhibit
compelling authority over the selected text. Though these essays offer at least a rudimentary argument,
support usually depends on unsubstantiated generalizations rather than specific examples. These essays
may contain significant misinterpretations and displace analysis with paraphrase or plot summary. The
writing may be sufficient to convey some semblance of the writer's ideas, but it reveals only limited

- control over diction, organization, syntax, or grammar.

2-1: These essays compound the weakness of essays in the 4-3 range. They may seriously misread the novel or
the play, or the question itself. They may choose a problematic work. They may contain little, if any,
clear, coherent argument: they provide impressions rather than analysis. In addition, they are poorly
written on several counts, including many distracting errors in grammar and mechanics, or they are
unacceptably brief. Essays that are especially vacuous, ill-organized, illogically argued, and/or
mechanically unsound should be:scored 1.

0: A response with no more than a reference to the task.

— Indicates a blank response or one that is completely off topic.
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This chapter will give you a brief overview of what goes
on behind the scenes during the development and
grading of the AP English Literature and Composition
Exam. You can find more detailed information in

the “Technical Corner” of the AP website
(www.collegeboard.org/ap).

Who Develops the AP English
Literature and Composition
Exam?

The AP English Development Committee, working
with content experts at Educational Testing Service
(ETS), is responsible for creating the two AP English
Examinations: Literature and Composition and Language
and Composition. The committee is made up of four
college English professors and four AP English teachers
from secondary schools in different parts of the United
States and Canada. Although all the members of the
committee have a broad and deep knowledge of the
subject, they offer different perspectives on the courses
and examinations: college and university faculty ensure

that the course content and examination questions are
at a level appropriate for an introductory college course
while AP teachers offer valuable advice on realistic
expectations for advanced high school students. All
members of the committee are especially concerned that
the questions be clearly phrased and free from ambigu-
ity so that the candidates’ abilities in reading and
writing about literature can be fairly evaluated. The
committee meets three times each year and committee
members normally serve for four years.

Aiding the committee in its work are the two Chief
Faculty Consultants (one for Literature and one for
Language) who attend every committee meeting and
offer their expertise on how the essay questions on the
examination can be reliably scored. The CFCs also serve
for four years.

The ETS content experts offer their advice and
guidance on how to maintain the validity and reliability
of the examinations and provide information about the
statistical performance of the examinations.

How Is the Exam Developed?

The development of the AP English Literature and
Composition Examination is an ongoing process of
choosing literary texts, writing questions, “pretesting”
the questions in college classrooms, and finally selecting
them for an examination. Questions that appear on the
examination may have been submitted by a committee
member two or more years before the exam is given.
The development process is similar for the multiple-
choice questions and the free-response (essay) questions.
Initially, committee members are asked to submit
passages and poems they think would be suitable either
for the development of multiple-choice questions or as
the basis for an essay. Criteria for selection of texts include:

B  whether they are representative of the current
college English curriculum;

B whether they are of a length and level of difficulty

suitable for the examination; and




B whether they will allow all students an equal chance
to demonstrate their skills in analytical reading and
writing, -

Once a text has been selected for the multiple-choice

section, two members of the committee are assigned to

write questions on it. Essay questions (not all of which
involve the analysis of a given passage or poem) are

usually reviewed and refined by the committee as a

whole.

Sets of free-response and multiple-choice questions
are then assembled into “pretests” at ETS and sent to
participating colleges where they are administered to
college students in appropriate introductory classes.
The results provide statistical information about the
difficulty level of the questions and help reveal any
unforeseen ambiguity in their formulation.

Question Types

The 1999 AP English Literature and Composition
Exam consisted of a one-hour multiple-choice section
and a two-hour free-response section. The two sections
were designed to be complementary and to meet the
overall course objectives and specifications.

Multiple-choice questions are useful for measur-
ing the breadth of the curriculum. In addition, they
have three other strengths:

1. They are highly reliable. Reliability, or the likeli-
hood that candidates of similar ability levels taking
a different form of the exam will receive the same
scores, is controlled more effectively with multiple-
choice questions than with free-response questions.

2. They allow the Development Committee to
include a selection of questions at various levels of
difficulty, thereby ensuring that the measurement of
differences in students” achievement is optimized.
For AP Exams, the most important distinctions
among students are between those earning the
grades of 2 and 3, and 3 and 4. These distinctions
are usually best accomplished by using many

questions of middle difficulty.
3. They allow the CFC to compare the ability level

of the current candidates with those from another
year. A number of multiple-choice questions from

an earlier exam are included i the current one,
thereby allowing comparisonsto be made between
the scores of the earlier group of candidates and the
current group. This information, along with other
data, is used by the CFC to establish AP grades that
reflect the competence demanded by the Advanced
Placement Program®, and that can be legitimately
compared with grades from earlier years.

Free-response questions are a more appropriate
way to evaluate the active skill of writing and are more
similar to the kinds of questions used in college English _
courses to test a student’s ability to analyze and respond
to a literary text.

On the Literature exam, students are typically
required to write analytical essays on both a poem and
a prose text and to apply a critical generalization about
literature to a spéciﬁc, apprei;riate text of their own
choosing. The essay format allows them to demonstrate
skills of organization, logic, and argument to produce a
personal discussion of the text. They are also free to
select aspects of the passage or poem relevant to their
argument and to support their point of view with
pertinent evidence.

Essays also allow students to demonstrate their
writing skills, which include control of syntax and
grammar and breadth and exactness of vocabulary as
well as the elements of composition mentioned above.
Essays provide students with an opportunity to make
their individual voices heard and to show the extent
to which they have come to employ a mature and
effective style.

The essays and the multiple-choice questions are
analyzed both individually and collectively after cach
administration, and the results are used to improve the
following year’s exam.

Scoring the Exams

Who Scores the AP English Literature
and Composition Exam?

The people who score the essays on the AP English
Literature and Composition Exam are known as
“faculty consultants.” They are college and university
English professors who teach courses equivalent to the




AP course, and experienced AP English teachers from
secondary schools around the country. Most have served
previously as faculty consultants; 15 to 20 percent are
new each year. Grear care is taken to employ a broad
and balanced group of teachers. Among the factors
considered for appointment are school locale and
setting (urban, rural, etc.), gender, ethnicity, and years
of teaching experience. If you are interested in applying
to be a faculty consultant at a future AP Reading,

you can complete and submit an online application

in the “Teachers’ Corner” of the AP website
(www.collegeboard.org/ap), or request a printed
application by calling (609) 406-5384.

The 611 faculty consultants at the 1999 AP English
Literature and Composition Reading were divided into
three groups (one for each question), each under the
direction of a Question Leader, who in turn was
supported by Table Leaders. The faculty consultants for
each question were divided into groups of about seven;
each of these “tables” was under the direction of a Table
Leader.

Ensuring Accuracy

The primary goal of the scoring process is to have each
faculty consultant score his or her sets of papers fairly,
uniformly, and to the same standard as the other faculty
consultants. This is achieved through the creation of
detailed scoring guidelines, the thorough training of

all faculty consultants, and the various “checks and

balances” applied throughout the AP Reading,
How the Scoring Guidelines Aré Created

1. Well before the AP Reading, the CFC prepares a
draft of the scoring guidelines for each essay
question.

2. A week or two before the Reading begins, the CFC,
the Question Leaders, and the ETS content experts
meet for sample selection. Over a period of three
days, they read through hundreds of randomly
selected student essays, assigning grades to them,
and discussing how well they represent the various -
points on the scoring guidelines. The scoring
guidelines are then revised and refined to clarify the
scoring criteria. Then, for each question, packets of

up to 75 sample essays, represeriting the range of
performance achieved by studénts on that year’s
exam, are assembled and later photocopied for use

at the Reading.
3. On the day before the Reading, the Table Leaders

(numbering more than 100) gather for training
by the Question Leaders. The samples chosen
previously are read and discussed and, as a result,
the scoring guidelines may undergo further
revision and the scores of individual samples
may be adjusted to reflect the consensus of the

Table Leaders.

Training Faculty Consultants to Apply
the Scoring Guidelines

On the first morning of the Reading, each Question
Leader directs a discussion of the question and the
scoring criteria for the faculty consultants seated at the
tables. Each Table Leader then discusses the scoring
method and the requirements of the question itself
with his or her group of faculty consultants, using the
previously chosen sample essays. After several hours of
such training and discussion, most faculty consultants
have become adept at applying the standards, and the
scoring of actual student essays begins. Faculty consult-
ants are encouraged to seek advice from their Table
Leader when in doubt about a score. A student
response that is problematic receives multiple readings
and evaluations.

Maintaining the Scoring Guidelines

A potential problem is-that a faculty consultant could
give an answer a higher or lower score than it deserves
because the same student has performed well or poorly
on other questions. The following steps are taken to
prevent this so-called “halo effect:”

B each question is read by a different faculty consultant;

B all scores given by other faculty consultants are
completely masked; and

B the candidate’s identification information is
covered. '

Using these practices permits each faculty consultant to
evaluate free-response answers without being prejudiced




by knowledge about individual candidates. Here are
some other methods that help ensure that everyone is
adhering closely to the scoring guidelines:

B The entire group discusses pregraded papers each
morning, and as necessary during the day.

B “Spot checks,” in which the same paper is read by
each faculty consultant in the group, are conducted
on a regular basis. These checks allow individual
scores to be compared, and provide information on
retraining needs.

B Each faculty consultant is asked at least once to
rescore a set of selected papers that he or she has
already scored, without seeing the previously
assigned score. When differences between the
original and rescored evalyations occur, the faculty
consultant reconsiders the final score, perhaps in
consultation with colleagues or the Question Leader.

B The CFC and the Question Leaders monitor use of
the full range of the scoring scale for the group and
for each faculty consultant by checking daily graphs
of score distributions.

Preparing Students for the Exam

The reading and writing skills tested on the AP English
Literature and Composition Exam will have been
learned over many years of reading and studying
literature both inside and outside the classroom. The
wider a student’s acquaintance with poetry, prose, and
drama from different periods, the better he or she will
be able to understand new texts encountered in an AP
course. The more students read, think about, and
analyze what they have read, and the more they have
occasion to compare their reactions and responses with
those of other readers — as in an AP English classroom
— the deeper will be their understanding of what
literature can convey and of how a literary text can
provide both insight and pleasure.

Frequent practice in analytical writing about litera-
ture is also essential for success on the examination.
Students need to pay close attention to both the
denotations and connotations of words (making

frequent use of the dictionary, especially in the study

of poetry) and to understand how language is used not
only to convey and suggest meaning but also to produce
an aesthetic effect. In reading and writing about prose
fiction, they should pay attention to how the text is
structured and how they as readers come to know what
they know about the characters and the story. In short,
they should be able to discuss the artistic means that
writers use to shape their texts and to produce a
response in their readers.

Teacher Support

There are a number of resources available to help
teachers prepare their students — and themselves —
for the AP course and exam.

AP workshops and sumimer institutes. New
and experienced teachers are invited to attend work-
shops and seminars to learn the rudiments of teaching
an AP course as well as the latest in each course’s
expectations. Sessions of one day to several weeks in
length are held year-round. Dates, locations, topics, and
fees are available from the College Board’s Regional
Offices (see the inside front cover of this booklet), in
the publication Graduate Summer Courses and Institutes,
or in the “Teachers” section of our website (see below).

AP’s corner of College Board Online® (CBO).
Up-to-date AP information is available via CBO at
www.collegeboard.org. Or, you can go directly to AP

at www.collegeboard.org/ap. From there, you can enter
the “Teachers” section, which includes a comprehensive
list of FAQs; a searchable AP workshop and Summer
Institute database; the latest free-response questions
and scoring guidelines; multiple-choice questions; and
information about how teachers can join an online
discussion group in their subject. One of our newer
features is a behind-the-scenes look at who creates the
courses and exam; the AP Reading and grading process;
the validity and reliability procedures used; and data on
student performance. Because of CBO’s dynamic
nature, and the difficulty of describing it in print,

we encourage you to go online and see for yourself
what's there. ‘




A

Online discussion groups. The AP Program has
developed an interactive online mailing list for each AP
subject. Many AP teachers find this free resource to be
an invaluable tool for sharing ideas with colleagues on
syllabi, course texts, teaching techniques, and so on,
and for discussing other AP issues and topics as they
arise. To find out how to subscribe, go to the “Teachers”
section of our website.

AP publications and videos. See the Appendix for
descriptions of a variety of useful materials for teachers.
Of particular interest is the publication that comple-
ments this Released Exam — the Packet of 10 1999 AP
English Literature and Composition Examinations.

Teachers can use these multiple coples of the 1999
exam, which come with blank answer sheets, to simu-
late a national administration in their classroom.

AP videoconferences. Several videoconferences
are held each year so that AP teachers can converse
electronically with the high school and college teachers
who develop AP courses and exams. Schools that
participate in the AP Program are notified of the time,
date, and subject of the videoconference in advance.
Or, you can contact your Regional Office for more
information. Videotapes of each conference are
available shortly after the event; see the Appendix

for ordering information.
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The 1999 AP English Literature T |
and Composition Examination

B Exam Content and Format

B  Giving a Practice Exam

B Instructions for Administering the Exam
B Blank Answer Sheet

B The Fxam

Exam Content and Format

The AP English Literature and Composition Exam tests
a student’s ability to read and analyze literdry texts from
several genres and periods. The prose passages and
poems selected for the examination are representative
of the kinds of texts normally included in a college
introduction to literature course.

The exam consists of two sections. Section I requires
students to read carefully four to six texts (poems or
prose passages) and to answer multiple-choice questions
about their content, structure, and style. Although the
questions test a student’s ability to construe meaning,
they also require the candidate to respond to stylistic
and structural features of the text (such as patterns of
imagery, the use of contrast and repetition), to under-
stand figurative language, and to identify rhetorical or
poetic devices. The 1999 AP English Literature and
Composition Exam contained five sets of multiple-
choice questions based on the following texts: a passage
from Oscar Wilde’s “The Decay of Lying;” Emily
Dickinson’s poem “I Dreaded that First Robin So;”
an excerpt from Ben Jonson’s Volpone; a poem by the
contemporary American poet Yusef Komunyakaa,
“Facing It;” and a passage from Mary Wilkins Freeman’s
short story “A New England Nun.” Students were thus
required to read and answer analytical questions on
English and American prose and verse ranging from
the 17th to the 20th century.

Section II of the exam consisted of three essay
questions. Normally, these include an analysis of a prose
text, an analysis of a poem, and an “open” question in
which students are asked to apply a generalization about
literature to a novel or play of their own choosing. On
the 1999 exam, the multiple-choice texts were comple-
mented by essay questions on Seamus Heaney’s poem
“Blackberry-Picking” and a passage from Cormac
McCarthy’s novel The Crossing. The “open” question
asked students to discuss the effect of a character’s mind
being pulled in opposite directions in a novel or play of

their own choosing,. -

The candidate’s final grade is a combination of the
scores achieved in Sections I and II.

Giving a Practice Exam

The following pages contain the instructions, as printed
in the 1999 Coordinators Manual, for administering the
AP English Literature and Composition Exam. Follow-
ing these instructions is a copy of the actual exam,
along with a blank answer sheet. If you plan to use this
released exam to test your students, you may wish to use
the instructions to create an exam situation that closely
resembles a national administration. If so, read only the
directions in the boxes to the students; all other instruc-
tions are for the person administering the test and need
not be read aloud. Somie instructions, such as those
referring to the date, the time, and page numbers, are
no longer relevant; please ignore them.

Another publication that you might find useful is the
so-called Packet of 10. It is just that: a packet of 10 of
the 1999 AP English Literature and Composition
Exam, and blank answer sheets. For ordering informa-
tion, see the Appendix.




Instructions for Administering the Exam (from the 1999 Coordinator's Manual)

IMPORTANT ) Answer all questions regarding procedure.
For regular administrations, read ALL of the When you are ready to begim tite exam, note the time
boxed instructions below except for the box here . Then say:

marked for administrations using an alternate
form of the exam.

For administrations using an alternate form
of the exam, read AL.L of the boxed instructions
below except for those marked specifically for
the May 10th (Literature) and May 12th G
(Language) administrations. If these
instructions are being used for a late
administration, all days, dates, andtimesto be
read aloud should be adjusted as necessary.

The English Language and Composition

Open your Section I booklet and begin. You have
60 minutes for this section of the exam.

Allow 60 minutes. Note the time you will stop here
. While candidates are working on Section I,
you and your proctors should make sure they are marking
answers on their answer sheets in pencil and are not looking
at their Section II booklets.
After 40 minutes, say:

and English Literature and Composition ) - -
Examinations are administered at separate Forty minutes have now passed. Twenty minutes
times. An exam fee applies for each exam remain for Section L.

whether a candidate takes one or both.

Candidates who take both exams will complete Students will continue to work for 20 minutes.

two answer sheets and submit two exam At the end of the 60-minute testing time, say:

fees. You must keep track of the niimber of
candidates taking both exams to-:corréectly
determine the remittance due.

Stop working. Close your éxam booklet and keep
it closed on your desk. Do not insert your answer
Complete the general instructions beginning on page 34. sheet in the booklet. ...I will now collect the
Then say: answer sheets.

AT THE ENGLISH LITERATURE AND After you have collected an answer sheet from every
COMPOSITION ADMINISTRATION, SAY: candidate, say:

It is Monday afternoon, May 10, and you will be
taking the AP English Literature and Composition
Exam.

Seal the Section I booklet with the three seals
provided. Peel each seal from the backing sheet
and press it on the front cover so it just covers the
area marked “PLACE SEAL HERE.” Fold it
AT THE ENGLISH LANGUAGE AND over the open edge and press it to the back cover.
COMPOSITION ADMINISTRATION, SAY: Use one seal for each open edge. Be careful not to
let the seals touch anything except the marked
It is Wednesday afternoon, May 12, and you will areas. ...

be taking the AP English Language and
Composition Exam. i

Collect the sealed Settion I exam booklets. Be sure you
receive one from every candidate; then give your break
instructions. A 5-to 10-minute break is permitted.
Print your name, last name first, on the front Students may talk, move about, and leave the room together
to get a drink of water or go to the rest room (see “Breaks
During the Examination.”)

Give your break instructions. Then say:

cover of the unsealed Section I booklet and read
the directions on the back of the booklet. When
you have finished, look up....

Work only on Section I until time is called. Do @
not open the Section II package until you are told
to do so. Remember, when you come to the end of
the multiple-choice questions, there will be answer
ovals left on your answer sheet. Only No. 2 pencils
may be used to mark your answers on Section 1.
Are there any questions?

Testing will resume at




After the break, say:

Open the package containing your Section II
booklet. Turn to the back cover of the booklet, and
read the instructions at the upperleft. . . . Usinga
pen with black or dark-blue ink, print your
identificationinformationin theboxes. . . . Detach
the perforation at the top. . . . Fold the flap down,
and moisten and press the glue strip firmly along
the entire lower edge.... Your identification
information should now be covered and will not
be known by those scoring your answers.

Read the instructions at the upper right of the
back cover.

AT THE MAY 10TH AND 12TH

ADMINISTRATIONS ONLY, SAY:

Take one AP number label from the éénter of
your Candidate Pack and place the label in the
AP number box at the top of the page. If you do
not have number labels left, copy your number
from the front cover of your Candidate Pack into
the box.

AT AN ADMINISTRATION USING AN

ALTERNATE FORM OF THE EXAM ONLY, SAY:

Print your initials in the three boxes provided. . ..
Next, take two AP number labels from the center
of your Candidate Pack and place them in two of
the boxes, one below the instructions and one to
the left. If you don’t have number labels left, copy
your number from the front cover of your
Candidate Pack into the boxes.

Item 5 [Item 6 for alternate administrations]
provides you with the option of giving Educational
Testing Service permission to use your free-
response materials for educational research and
instructional purposes. Your name would not be
used in connection with the free-response
materials. Read the statement and answer either
“ves” or “no.”’. .. Are there any questions?

Answer all questions regarding procedure. Then say:

If you will be taking another AP Examination, I
will collect your Candidate Pack. You may keep
your Candidate Pack if thisis your last or only AP
Examination.

Collect the Candidate Packs. Then say:

Read the directions for Section II on the back of
your booklet. Look up when you have finished....
Are there any questions?

Answer all questions regarding procedure. Then say:

The suggested time for each of the essay questions
in Section I1 is printed with each question and on
the back cover of the booklet. At the end of each
time period, you will be advised to go on to the
next question. These “announcements are
reminders only; you are responsible for pacing
yourself, Be sure to write all your answers on the
lined pages in the Section I booklet. If you need
more paper, raise your hand. When I tell you,
open your booklet and begin writing as soon as
you are ready. Are there any questions?

Answer all questions regarding procedure. Then say:

Open the Section IT booklet.

AT THE MAY 10TH AND 12TH

ADMINISTRATIONS ONLY, SAY:

Tear out the green insert in the center of the
booklet. . . . Print your name, teacher, and school
in the upper left-hand corner of the insert. I will
be collecting this insert at the end of the
administration. It will be returned to you at a
later date by your teacher.

When you are ready to begin the exam, note the time here

. Then say:

Begin work on Section II. You have 2 hours for
this section of the exam.

Allow 2 hours. Note the time you will stop here

You will be advising students during this 2-hour perlod
to go on to questions 2 and 3. While candidates are working
on Section 11, you and your proctors should make sure they
are writing their answers in the Section II booklets.

o |




After 40 minutes, say:

You are advised to go on to question 2, -

After another 40 minutes, say:

You are advised to go on to question 3.

Students will continue to work for 40 more minutes.
At the end of the 2-hour testing time, say:

Stop working. Close your Section IT booklet and
keep it closed on your desk. I will now collect your
booklets and green inserts. Remain in your seats,
without talking, while the exam materials are
being collected. You will receive your grade
reports by mid-July and grades will be available
by phone beginning July 1st.

Collect the Section IT booklets and the green inserts. Be
sure you have one of each from evesy candidate. Check the
back of each Section IT booklet to make sure the candidate’s
AP number appears in the box (two boxes for alternate
administrations). The green inserts must be stored securely
for no less than 48 hours (2 school days) after they are
collected. After the 48-hour holding time, they may be
given to the appropriate AP teacher(s) for return to the
students. (The alternate exam for late administrations does
not have an insert.)

When all examination materials have been collected,
dismiss the candidates.

Fillin the necessary information for the English Language
and Composition and the English Literature and
Composition Examinations on the S&R Form. Alternate~
exams should be recorded on their respective line on the
S&R Form. Put the exam materials in locked storage until
they are returned to ETS in one shipment after your
school’s last administration. See “Activities After the Exam.”
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£ *3) Advanced Placement Program® PAGE 2
¥ 1N THE COLLEGE BOARD
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R. If this answer sheet is for the French Language, French Literature, German Language, Spanish Language, or Spanish
Literature Examination, please answer the following questions. (Your responses will not affect your grade.)

1. Have you lived or studied for one month or more in a country where the . -
language of the exam you are now taking is spoken? O Yes O No

2. Do you regularly speak or hear the language at home? O Yes O No
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FOR QUESTIONS 76-151, SEE PAGE 3.
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The inclusion of poems and passages in this examination is not
intended as an endorsement by the College Board or Educational
Testing Service of the content, ideas, values, or styles of the
individual authors. The material has been selected from works of
various historical periods by a Committee of Examiners who are
teachers of language and literature and who have judged that the
poems and passages printed here reflect the content of a course of
study for which this examination is appropriate.
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ENGLISH LITERATURE AND COMPOSITION

— -

Three hours are allotted for this examination: 1 hour for Section I, which consists of multiple-choice questions,
and 2 hours for Section II, which consists of essay questions. Section I is printed in this examination booklet.
Section II is printed in a separate booklet. )

SECTION1
Time—1 hour
Number of questions—355

Percent of total grade—45

Section I of this examination contains 55 multiple-choice questions. Therefore, please be careful to
fill in only the ovals that are preceded by numbers 1 through 55 on your answer sheet.

General Instructions

DO NOT OPEN THIS BOOKLET UNTIL YOU ARE INSTRUCTED TO DO SO. .~

INDICATE ALL YOUR ANSWERS TO QUESTIONS IN SECTION I ON THE SEPARATE ANSWER

SHEET ENCLOSED. No credit will be given for anything written in this examination booklet, but you may use
the booklet for notes or scratchwork. After you have decided which of the suggested answers is best,
COMPLETELY fill in the corresponding oval on the answer sheet. Give only one answer to each question. If you
change an answer, be sure that the previous mark is erased completely.

Example: Sample Answer
Chicago is a OX TOXOEC
(A) state
(B) city

(C) country
(D) continent
(E) village

©

Many candidates wonder whether or not to guess the answers to questions abouf which they are not certain. In this
section of the examination, as a correction for haphazard guessing, one-fourth of the number of questions you
answer incorrectly will be subtracted from the number of questions you answer correctly. It is improbable,
therefore, that mere guessing will improve your score significantly; it may even lower your score, and it does take
time. If, however, you are not sure of the best answer but have some knowledge of the question and are able to
eliminate one or more of the answer choices as wrong, your chance of getting the right answer is improved, and it
may be to your advantage to answer such a question.

Use your time effectively, working as rapidly as you can without losing accuracy. Do not spend too much time on

questions that are too difficult. Go on to other questions and come back to the difficult ones later if you have
time. It is not expected that everyone will be able to answer all the multiple-choice questions.

Copyright © 1999 College Entrance Examination Board and Educational Testing Service. All rights reserved.
Certain test materials are copyrighted solely in the name of ETS.
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ENGLISH LITERATURE AND COMPOSITION

SECTION 1

Time—1 hour

Directions: This section consists of selections from literary works and questions on their content, form, and style.
After reading each passage or poem, choose the best answer to each question and then fill in the corresponding oval

on the answer sheet.

Note: Pay particular attention to the requirements of questions that contain the words NOT, LEAST; or EXCEPT.

Questions 1-13. Read the following passage carefully
before you choose your answers. .

CYRIL. (Coming in through the open window from
the terrace.) My dear Vivian, don’t coop yourself up
all day in the library. It is a perfectly lovely afternoon.
The air is exquisite. There is a mist upon the woods,
like the purple bloom upon a plum. Let us go and lie
on the grass, and smoke cigarettes, and enjoy nature.

VIVIAN. Enjoy nature! I am glad to say that I have
entirely lost that faculty. People tell us that art makes
us love nature more than we loved her before; that it
reveals her secrets to us; and that after a careful study
of Corot and Constable* we see things in her that had
escaped our observation. My own experience is that
the more we study art, the less we care for nature.
What art really reveals to us is nature’s lack of design,
her curious crudities, her extraordinary monotony,
her absolutely unfinished condition. Nature has good
intentions, of course, but, as Aristotle once said, she
cannot carry them out. When I look at a landscape 1
cannot help seeing all its defects. It is fortunate for
us, however, that nature is so imperfect, as otherwise
we should have had no art at all. Art is our spirited
protest, our gallant attempt to teach nature;: her proper
place. As for the infinite variety of nature, that is a
pure myth. It is not to be found in nature herself. It
resides in the imagination, or fancy, or cultivated
blindness of the man who looks at her.

CYRIL. Well, you need not look at the landscape.
You can lie on the grass and smoke and talk.

VIVIAN. But nature is so uncomfortable. Grass is
hard and lumpy and damp, and full of dreadful black
insects. Why, even Morris’ poorest workman could
make you a more comfortable seat than the whole of

Unauthorized copying or reusing
any part of this page is illegal.

(35)

(40)

(45)

(50)

(55)

(60)

nature can. Nature pales before the furniture of “the
street which from Oxford has borrowed.its name,” as
the poet you love so much once vilely phrased it.
don’t complain. If nature had been comfortable, man-
kind would never have invented architecture, and I
prefer houses to the open air. In a house we all feel of
the proper proportions. Everything is subordinated to
us, fashioned for our us€.and our pleasure. Egotism
itself, which is so necessary to a proper sense of
human dignity, is entirely the result of indoor life.
Out of doors one becomes abstract and impersonal.
One’s individuality absolutely leaves one. And then
nature is so indifferent, so unappreciative. Whenever
I am walking in the park here I always feel that I am
no more to her than the cattle that browse on the
slope, or the burdock that blooms in the ditch. Nothing
is more evident than that nature hates mind. Thinking
is the most unhealthy thing in the world, and people
die of it just as they die of any other disease. Fortu-
nately, in England, at any rate, thought is not catch-
ing. Our splendid physique as a people is entirely due
to our national stupidity. I only hope we shall be able
to keep this great historic bulwark of our happiness
for many years to come; but I am afraid that we are
beginning to be overeducated; at least, everybody
who is incapable of learning has taken to teaching
—that 1s really what our enthusiasm for education
has come to. In the meantime, you had better go back
to your wearisome uncomfortable nature, and leave
me to correct my proofs.

(1889)

*Jean-Baptiste Camille Corot (1796-1875) and John Constable (1776-1837)
were painters known for their landscapes.

GO ON TO THE NEXT PAGE




. Which of the following is the primary meaning of
the word “nature” as it is used in the passage?

(A) Kind, sort, or type

(B) The physical landscape

(C) The force controlling a person’s character
(D) A pristine state of existence

(E) The essential character of a thing

. Vivian’s first words (“Enjoy nature! I am glad
to say that I have entirely lost that faculty”) are
surprising because Vivian

(A) prevents Cyril from finishing his thought

(B) claims to enjoy having lost a capacity to
enjoy

(C) thinks he has lost something that he obvi-
ously still possesses

(D) implies that enjoying nature and smokmg
are not incongruous

(E) is not responding to Cyril’s remark

. From the context, the reader can infer that
“Morris’ poorest workman” (line 31) is

(A) a gardener

(B) atailor

(C) a furniture craftsman
(D) an impoverished artist
(E) an agricultural laborer

. Vivian probably calls the quotation in lines 33-34
“vilely phrased” (line 35) because he

(A) considers himself a poor judge of style

(B) knows that the street did not borrow its name
from Oxford University

(C) believes that the furniture sold in Oxford
Street stores is too shabby for his taste

(D) considers it a pretentious and roundabout
way of saying something

(E) sees in it contradictions of his ideas about art
and nature

Unauthorized copying or reusing
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. In lines 49-54 (“Thinking . .
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. Vivian’s view of nature mloht best be

described as

(A) scientific

(B) antiromantic
(C) animistic

(D) quasi-religious
(E) circumspect

. stupidity”), the
speaker makes use of all of the following
EXCEPT

(A) hyperbole . . -
(B) irony

(C) insult

(D) pathos

(E) analogy

. The primary rhetorical function of the sentence

“Fortunately, in England, at any rate, thought is
not catching” (lines 51-53) is to

(A) introduce a digression from the central topic

(B) introduce an exception to a general rule

(C) provide supporting evidence for a previously
stated thesis

(D) undermine a point previously made

(E) distinguish between two categories

. In line 55, the “great historic bulwark of our

happiness” refers to English

(A) art

(B) strength

(C) stupidity

(D) education_ ‘
(E) dislike of nature

GO ON TO THE NEXT PAGE
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Line

(5)

(10)

(15)

(20)

(25)

(30)

_ Section|

The passage is reprinted below for your use in answering the remaining questions.

CYRIL. (Coming in through the open window from
the terrace.) My dear Vivian, don’t coop yourself up
all day in the library. It is a perfectly lovely afternoon.
The air is exquisite. There is a mist upon the woods,
like the purple bloom upon a plum. Let us go and lie
on the grass, and smoke cigarettes, and enjoy nature.

VIVIAN. Enjoy nature! I am glad to say that I have
entirely lost that faculty. People tell us that art makes
us love nature more than we loved her before; that it
reveals her secrets to us; and that after a careful study
of Corot and Constable* we see things in her that had
escaped our observation. My own expérience is that
the more we study art, the less we care for nature.
What art really reveals to us is nature’s lack of design,
her curious crudities, her extraordinary monotony,
her absolutely unfinished condition. Nature has good
intentions, of course, but, as Aristotle once said, she
cannot carry them out. When I look at’a landscape I
cannot help seeing all its defects. It is fortunate for
us, however, that nature is so imperfect, as otherwise
we should have had no art at all. Art is our spirited
protest, our gallant attempt to teach nature her proper
place. As for the infinite variety of nature, that is a
pure myth. It is not to be found in nature herself. It
resides in the imagination, or fancy, or cultivated
blindness of the man who looks at her.

CYRIL. Well, you need not look at the landscape.
You can lie on the grass and smoke and talk.

VIVIAN. But nature is so uncomfortable. Grass is
hard and lumpy and damp, and full of dreadful black
insects. Why, even Morris’ poorest workman could
make you a more comfortable seat than the whole of
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.

nature can. Nature pales before the furniture of “the
street which from Oxford has borrowed its name,” as’
the poet you love so much once vilely phrased it. I
don’t complain. If nature had been comfortable, man-
kind would never have invented architecture, and I
prefer houses to the open air. In a house we all feel of
the proper proportions. Everything is subordinated to
us, fashioned for our use and our pleasure. Egotism
itself, which is so necessary to a proper sense of
human dignity, is entirely the result of indoor life.
Out of doors one becomes abstract and impersonal.
One’s individuality absolutely leaves one. And then
nature is so indifferent, so unappreciative. Whenever
I am walking in the park here I always feel that I am
no more to her than the cattle that browse on the
slope, or the burdock that blooms in the ditch. Nothing
is more evident than that nature hates mind. Thinking
is the most unhealthy thing in the world, and people
die of it just as they die of any other disease. Fortu-
nately, in England, at any rate, thought is not catch-
ing. Our splendid physique as a people is entirely due
to our national stupidity. I only hope we shall be able
to keep this great historic bulwark of our happiness
for many years to come; but [ am afraid that we are
beginning to be overeducated; at least, everybody
who is incapable of learning has taken to teaching
—that is really what our enthusiasm for education
has come to. In the meantime, you had better go back
to your wearisome uncomfortable nature, and leave
me to correct my proofs.

(1889)

*Jean-Baptiste Camille Corot (1796-1875) and John Constable (1 776-1837)
were painters known for their landscapes.
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9. The second of Vivian’s two speeches repeats the 12. In the passage, Vivian ridicules all of the fol-

argument of the first that lowing commonly accepted ideas about nature
(A) nature is uncomfortable ) EXCEPT: o
(B) nature 1s the primary source of human (A) Nature is enjoyable.

unhappiness : (B) Nature is indifferent to human life.
(C) art has much to learn from nature (C) The study of art increases our appreciation
(D) nature is anti-intellectual of nature.
(E) the failures of nature inspire people to create (D) Nature has variety and design.

(E) Art reflects the beauty of nature.
10. Which of the following does Vivian explicitly

endorse? 13. The comedy of the passage derives chiefly from
B (A) Egotism ‘ (A) the triviality of the subject discussed

(B) Thoughtfulness (B) the superficiality of Vivian’s analysis

(C) Education (C) paradoxical inversions of conventional

(D) Smoking viewpoints

(E) Poetry (D) the use of sarcasm

. . (E) witty repartee between the two speakers
11. From the passage, we can infer that the art Vivian ‘ -
would most value would be characterized by all
of the following EXCEPT

(A) inventiveness
(B) intellectual rigor
(C) careful design
(D) cultivated taste
(E) moral purpose

GO ON TO THE NEXT PAGE
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Line

(5)

(10)

(15)

(20)

(25)

_ Section|

Questions 14-25. Read the following poem carefully before you choose your answers.

I dreaded that first Robin, so,

But He is mastered, now,

I’'m some accustomed to Him grown,
He hurts a little, though—

I thought if I could only live
Till that first Shout got by —
Not all Pianos in the Woods
Had power to mangle me—

I dared not meet the Daffodils—
For fear their Yellow Gown
Would pierce me with a fashion
So foreign to my own—

I wished the Grass would hurry—
So—when ‘twas {ime to see~
He’d be so tall, the tallest one
Could stretch—to look at me—

I could not bear the Bees should come,
I wished they’d stay away

In those dim countries where they go,
What word had they, for me?

They’re here, though; not a creature failed—
No Blossom stayed away

In gentle deference to me—

The Queen of Calvary—

Each one salutes me, as he goes,
And I, my childish Plumes

Lift, in bereaved acknowledgment
Of their unthinking Drums—

T

—Emily Dickinson
(c. 1862)

Reprinted by permission of the publishers and the
Trustees of Amherst College from The Poems of Emily
Dickinson, Thomas H. Johnson, ed., Cambridge, Mass.:
The Belknap Press of Harvard University Press.
Copyright © 1951, 1955, 1969, 1983 by the President
and Fellows of Harvard College.
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14. The central opposition in the poem is between

(A) the birds and the flowers
(B) God and nature

(C) childhood and adulthood
(D) the speaker and spring
(E) reason and imagination

15. The speaker views the coming of the robin, the -
daffodils, and the bees as

(A) welcome arrivals - .
(B) inexplicable events

(C) painful experiences

(D) unexpected diversions

(E) inspiring occurrences

16. The “first Shout” (line 6) most probably refers to

(A) acry made by the speaker
(B) the robin’s song

(C) ababy’s first cry

(D) the dawn of a new day
(E) the sprouting of a flower

17. Inline 7, “Pianos” most probably refers
metaphorically to

(A) birds

(B) flowers

(C) bees

(D) poetry

(E) musical instruments

18. For the speaker, the robin and the daffodils have-
which of the following in common?

(A) An aura of the divine

(B) The power to intoxicate

(C) The power to wound

(D) A clear and useful purpose

(E) A sense of timeliness and peace
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19.

20.

21.

22.

One effect of “They’re here, though” (line 21) is
to emphasize the speaker’s feeling of

(A) hopefulness
(B) contentment
(C) justification
(D) guilt

(E) powerlessness

In line 21, “failed” is best understood to mean

(A) died

(B) faded

(C) sickened
(D) was unhappy
(E) was absent

Grammatically, the word “Plumes” (line 26)
functions as :

(A) the direct object of “goes” (line 25)
(B) an appositive for “I” (line 26)

(C) the subject of “Lift” (line 27)

(D) the direct object of “Lift” (line 27)
(E) the indirect object of “Lift” (line 27)

The speaker perceives the coming of spring
chiefly in terms of

(A) sounds and colors
(B) odors and tastes
(C) shapes and textures
(D) music and poetry
(E) love and youth

Unauthorized copying or reusing
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23.

24.

25.

22

Which of the following is a subject treated in the
poem? - -

(A) The relationship between nature and human
beings

(B) Belief in the power of religion

(C) The innocence of childhood

(D) The power of the imagination to provide
comfort

(E) Fear of death

The most conventional, least idiosyncratic aspect
of the poem is its - -

(A) tone

(B) diction

(C) rhymes

(D) capitalization

(E) meter -

The sentiments expressed in the poem are closest
to those expressed in which of the following quo-
tations from other poets?

(A) “The poetry of earth is never dead” (John
Keats)

(B) “April is the cruellest month” (T. S. Eliot)

(C) “Fair daffodils, we weep to see/You haste
away so soon” (Robert Herrick)

(D) “And then my heart with pleasure fills/And
dances with the daffodils” (William
Wordsworth)

(E) “Nothing is so beautiful as spring—/When
weeds, in wheels, shoot long and lovely and
lush” (Gerard Manley Hopkins)

GO ON TO THE NEXT PAGE
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Questions 26-34. Read the following passage carefully before you choose your answers.

— -

[Enter VOLPONE and MOSCA]

VOLPONE: Good morning to the day; and next, my gold.
Open the shrine that I may see my saint.
Hail the world’s soul, and mine. More glad than is
Line The teeming earth to see the longed-for sun
(5) Peep through the horns of the celestial Ram,
Am I, to view thy splendor darkening his;
That, lying here, amongst my other hoards,
Showest like a flame by night, or like the day
.- Struck out of chaos when all darkness fled
~ - (10y Unto the center. O thou son of Sol*
But brighter than thy father, let me kiss,
With adoration, thee, and every relic
Of sacred treasure in this blessed room.
Well did wise poets, by thy glorious name,
. (15; Title that age which they would have the best; --
o Thou being the best of things, and far transcending
‘ All style of joy, in children, parents, friends,
Or any other waking dream on earth.
Thy looks when they to Venus did ascribe,
(20} They should have given her twenty thousand Cupids;
Such are thy beauties and our loves! Dear saint,
Riches, the dumb god, that giv’st all men tongues,
That canst do nought, and yet makest men do all things;
The price of souls; even hell, with thee to boot,
(25) Is made worth heaven. Thou art virtue, fame,
Honor and all things else! Who can get thee,
He shall be noble, valiant, honest, wise—

MOSCA: And what he will, sir. Riches are in fortune
A greater good than wisdom is in nature.
(1606)

*Sol: the sun -
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26.

27.

28.

29.

30.

Throughout the passage, Volpone is addressing

(A) Mosca

(B) the sun

(C) his gold
(D) his beloved
(E) himself

Which of the following adjectives best describes
Volpone’s speech?

(A) Tronic

(B) Idolatrous
(C) Mendacious
(D) Understated
(E) Devious

In the simile in line 8, “night” is used to stand for

(A) chaos :

(B) the source of Volpone’s riches -

(C) the evil that wealth can make people commit

(D) Volpone’s dark robes

(E) Volpone’s possessions that are not made of
gold

The phrase “that age which they would have the
best” (line 15) refers to

(A) youth

(B) maturity

(C) the Renaissance
(D) the Golden Age
(E) the Iron Age

Lines 22-23 are based on which of the following?

(A) Paradoxical hyperbole
(B) Mixed metaphors

(C) A syllogism

(D) Circular reasoning
(E) Dramatic irony
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33.

34,
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In line 24, “to boot” means

(A) toreckon with - -
(B) to pay

(C) toown

(D) instead

(E) in addition

. Which of the following best paraphrases

lines 26-27 (“Who can get thee,/ He shall be
noble, valiant, honest, wise”) ?

{A) It 1s better to be noble, valiant, honest, and
wise than to have riches. - -

(B) A rich person will be esteemed noble, valiant,
honest, and wise.

(C) A virtuous person is likely to become wealthy
as well.

(D) Nobility, valor, honesty, and wisdom will
make a person.happy.

(E) Getting riches may cause a person to dis-
regard nobility, valor, honesty, and wisdom.

Mosca’s comment “Riches are in fortune/
A greater good than wisdom is in nature”
(lines 28-29) does which of the following?

(A) Asserts that riches are the equivalent of wis-
dom.

(B) Implies that acquiring riches is more natural
than acquiring good fortune.

(C) Compares fortune to riches.

(D) Suggests that wisdom can add riches to nature.

(E) Contrasts a gift conferred by fortune with a
gift conferred by nature.

Which of the following is used most extensively
in the passage?

(A) Religious language

(B) The language of finance
(C) Pastoral imagery

(D) Animal imagery

(E) Images of disorder




A view of the Vietnam Veterans Memorial: AP/Wide World Photos

Questions 35-43. Read the following poem carefully before you choose your answers.

The speaker in this poem is visiting the Vietham Veterans Memorial in Washington, D.C. The monument,
inscribed with the names of the Americans who died or disappeared in the Vietnam War, consists of two

250-foot-long black granite walls converging ina “V.” . -

Line

(5)

(10)

(15)

(20)

(30)
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Facing It

My black face fades,

hiding inside the black granite.

I said I wouldn’t,

dammit: No tears.

I'm stone. I'm flesh.

My clouded reflection eyes me
like a bird of prey, the profile of night
slanted against morning. I turn
this way—the stone lets me go.

I turn that way—1I"m inside

the Vietnam Veterans Memorial
again, depending on the light

to make a difference.

I go down the 58,022 names,
half-expecting to find

my own in letters like smoke.

I touch the name Andrew Johnson;
I see the booby trap’s white flash.
Names shimmer on a woman’s blouse
but when she walks away

the names stay on the wall.
Brushstrokes flash, a red bird’s
wings cutting across my stare.

The sky. A plane in the sky.

A white vet’s image floats

closer to me, then his pale eyes
look through mine. I'm a window.
He’s lost his right arm

inside the stone. In the black mirror
a woman’s trying to erase names:
No, she’s brushing a boy’s hair.

Yusef Komunyakaa “Facing It from Dien Cai Dau © 1988 by Yusef Komunyakaa,
Wesleyan University Press by permission of University Press of New England.




35.

36.

37.

38.

39.

The poem is best described as

(A) aseries of interrelated impressions
(B) an exposition on a universal symbol’
(C) apolitical analysis

(D) a wartime anecdote

(E) a sentimental reminiscence

Line 5 suggests which of the following?

1. The speaker’s attempt to resist emotion
II. The speaker’s sense of oneness with the
memorial
III. The speaker’s philosophical conflict with
the government

(A) Tonly

(B) II only

(C) Iand I only
(D) II and III only
(BE) L 1I, and III

Line 9 presents an example of

(A) allegory

(B) personification
(C) antithesis

{D) oxymoron

(E) understatement

Lines 20-21 most strongly convey the speaker’s

(A) condemnation of the woman’s detachment

(B) realization of his own mortality

(C) regret that he cannot forget the past

(D) sense of how permanent is the fate of those
named :

(E) awareness of the fallibility of human beings

What does the speaker convey in lines 29-31 ?

(A) A memory of his own childhood

(B) A desire to recapture innocence

(C) An impulse to accuse

(D) A feeling of confusion and guilt

(E) An uncertainty about the meaning of a
gesture ’
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40.

41.

42.

43.
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The mirrorlike quality of the granite walls allows
the speaker to experience.all of the following in
the poem EXCEPT

(A) self-effacement

(B) self-awareness

(C) self-respect

(D) the illusion of having been transformed

(E) 1identification with the memorialized veterans

All of the following contrasts are integral to the
poem EXCEPT

(A) happiness and sorrow ’ -
(B) past and present

(C) light and dark

(D) illusion and reality

(E) fusion and separation

The imagéry of the égem is characterized by

(A) religious and historical allusions
(B) auditory and tactile qualities

(C) transformation and duality

(D) repetition and contrast

(E) passivity and objectivity

The title suggests which of the following?

I. Affirming one’s innocence
II. Viewing an evocative object
III. Acknowledging one’s identity

(A) III only

(B) Iand IT only
(C) Iand I only
(D) II and I only
(E) 1,11, and HI
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Line

{5)

(10)

(15)

(25)

(30)

(35)

Questions 44-55. Read the following passage

carefully before you choose your answers.

Louisa heard an exclamation and a soft commotion

behind the bushes; then Lily spoke again—the voice
sounded as if she had risen. “This must be put a stop
to,” said she. “We’ve stayed here long enough. I'm
going home.”

Louisa sat there in a daze, listening to their retreat-
ing steps. After a while she got up and slunk softly
home herself. The next day she did her housework
methodically; that was as much a matter of course
as breathing; but she did not sew on her wedding-
clothes. She sat at her window and meditated. In the
evening Joe came. Louisa Ellis had never known that
she had any diplomacy in her, but when she came to
look for it that night she found it, although meek of
its kind, among her little feminine weapons. Even
now she could hardly believe that she:had heard
aright, and that she would not do Joe a terrible injury
should she break her troth-plight.’ She wanted to
sound him without betraying too soon her own incli-
nations in the matter. She did it successfully, and they
finally came to an understanding; but it was a diffi-
cult thing, for he was as afraid of betraying himself
as she.

She never mentioned Lily Dyer. She simply said
that while she had no cause of complaint against him,
she had lived so long in one way that she shrank from
making a change.

“Well, I never shrank, Louisa,” said Dagget. “I'm
going to be honest enough to say that I think maybe
it’s better this way; but if you’d wanted to keep on,
I'd have stuck to you till my dying day. I hope you
know that.” .

“Yes, I do,” said she.

That night she and Joe parted more tenderly than
they had done for a long time. Standing in the door,
holding each other’s hands, a last great wave of
regretful memory swept over them.

“Well, this ain’t the way we’ve thought it was all
going to end, is it, Louisa?” said Joe.

! .
Engagement to be married
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(65)
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She shook her head. There was a little quiver on
her placid face. .

“You let me know if there’s ever anything I can do
for you,” said he. “IT ain’t ever going to forget you,
Louisa.” Then he kissed her, and went down the path.

Louisa, all alone by herself that night, wept a little,
she hardly knew why; but the next morning, on
waking, she felt like a queen who, after fearing lest
her domain be wrested away from her, sees it firmly
insured in her possession.

Now the tall weeds and grasses might cluster
around Caesar’s little hermit hut,” the snow might
fall on its roof year in and year out, but he never
would go on a rampage through the unguarded
village. Now the little canary might turn itself into
a peaceful yellow ball night after night, and have no
need to wake and flutter with wild terror against its
bars. Louisa could sew linen seams, and distil roses,
and dust and polish and fold away in lavender, as
long as she listed. Fhat afternoon she sat with her
needle-work at the window, and felt fairly steeped in
peace. Lily Dyer, tall and erect and blooming, went
past; but she felt no qualm. If Louisa Ellis had sold
her birthright she did not know it, the taste of the
pottage’ was so delicious, and had been her sole
satisfaction for so long. Serenity and placid narrow-
ness had become to her as the birthright itself. She
gazed ahead through a long reach of future days
strung together like pearls in a rosary, every one like
the others, and all smooth and flawless and innocent,
and her heart went up in thankfulness. Outside was
the fervid summer afternoon; the air was filled with
the sounds of the busy harvest of men and birds and
bees; there were halloos, metallic clatterings, sweet
calls, and long hummings. Louisa sat, prayerfully
numbering her days, like an uncloistered nun.

b N (1891)°

2
The doghouse for Caesar, Louisa’s dog

3
In the Bible (Genesis 25), Esau sells his birthright for pottage —a soup.
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46.

44.

The narrator provides the clause “that was
as much a matter of course as breathing”
(lines 9-10) most probably as

(A) a parenthetical observation that characterizes
Louisa

(B) a subtle indication that Louisa was too old-
fashioned

(C) acritical commentary that undercuts Louisa’s
own remarks

(D) an aside to the reader about the importance
of habits

(E) an exaggeration for the sake of ridiculing
Louisa

In lines 16-17, “that she had heard aright” refers
to Louisa’s belief that

(A) Joe has an intimate relationship with Lily
(B) Joe has spoken rudely to Lily

(C) Joe has confessed his love for Louisa

(D) she has perhaps spoken too candidly

(E) she has certainly misconstrued Joe’s remarks

Lines 15-23 chiefly serve to show that Louisa was
capable of

(A) equivocating without knowing it

(B) directing a conversation with discretion and
subtlety

(C) being forceful when the occasion demanded it

(D) fluctuating in her resolve yet maintaining
appearances

(E) sympathizing with others regardless of her
own pain
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In lines 22-23, “he was as,afraid of betraying
himself as she” is best interpreted to mean that

(A) Joe feared that Louisa was determined to
reject him

(B) Louisa was frightened that she had lost Joe’s
love

(C) both Joe and Louisa had been betrayed by
Lily

(D) Joe feared that Lily had bétrayed him to
Louisa

(E) both Louisa and Joe hesitated to express their
true desires -

The dominant element of Joe and Louisa’s
meeting (lines 11-44) is

- (A) mutual passion

(B) shared yearning.~

(C) tactfulness on both of their parts

(D) possessiveness on Joe’s part

(E) a growing sense of betrayal on Louisa’s part

The images in lines 50-59 suggest that

(A) Louisa envisions her future as bleak and
uneventful

(B) Lily had effectively isolated Louisa from
community life

(C) Joe had abandoned both Lily and Louisa and

_left the region

(D) Louisa had been quite troubled by the
prospect of matrimony

(E) Louisa and Joe anticipated a blissful future
together as husband and wife




Line

(5)

(10)

{(15)

(20)

(25)

(30)

(35)

The passage is reprinted below for your use in answering the remaining questions.

Louisa heard an exclamation and a soft commotion
behind the bushes; then Lily spoke again—the voice
sounded as if she had risen. “This must be put a stop
to,” said she. “We’ve stayed here long enough. I'm
going home.”

Louisa sat there in a daze, listening to their retreat-
ing steps. After a while she got up and slunk softly
home herself. The next day she did her housework
methodically; that was as much a matter of course
as breathing; but she did not sew on her wedding-
clothes. She sat at her window and meditated. In the
evening Joe came. Louisa Ellis had never known that
she had any diplomacy in her, but when she came to
look for it that night she found it, although meek of
its kind, among her little feminine weapons. Even
now she could hardly believe that she had heard
aright, and that she would not do Joe a terrible injury
should she break her troth-plight.' She wanted to
sound him without betraying too soon her own incli-
nations in the matter. She did it successfully, and they
finally came to an understanding; but it was a diffi-
cult thing, for he was as afraid of betraying himself
as she.

She never mentioned Lily Dyer. She simply said
that while she had no cause of complaint against him,
she had lived so long in one way that she shrank from
making a change.

“Well, I never shrank, Louisa,” said Dagget. “I'm
going to be honest enough to say that I think maybe
it’s better this way; but if you’d wanted to keep on,
I’d have stuck to you till my dying day. I hope you
know that.”

“Yes, I do,” said she.

That night she and Joe parted more tenderly than
they had done for a long time. Standing-in the door,
holding each other’s hands, a last great wave of
regretful memory swept over them.

“Well, this ain’t the way we’ve thought it was all
going to end, is it, Louisa?” said Joe.

1 .
Engagement to be married

Unauthorized copying or reusing
any part of this page is illegal.

(40)

(45)

(50

(55)

(60)

(65)

(70)

She shook her head. There was a little quiver on
her placid face. ‘

“You let me know if there’s ever anything I can do
for you,” said he. “I ain’t ever going to forget you,
Louisa.” Then he kissed her, and went down the path.

Louisa, all alone by herself that night, wept a little,
she hardly knew why; but the next morning, on
waking, she felt like a queen who, after fearing lest
her domain be wrested away from her, sees it firmly-
insured in her possession.

Now the tall weeds and grasses might cluster
around Caesar’s little hermit hut,” the snow might
fall on its roof year in and year out, but he never
would go on a rampage through the unguarded
village. Now the little canary might turn itself into
a peaceful yellow ball night after night, and have no
need to wake and flutter with wild terror against its
bars. Louisa could séw linen seams, and distil roses,
and dust and polish and fold away in lavender, as
long as she listed. That afternoon she sat with her
needle-work at the window, and felt fairly steeped in
peace. Lily Dyer, tall and erect and blooming, went
past; but she felt no qualm. If Louisa Ellis had sold
her birthright she did not know it, the taste of the
pottage’ was so delicious, and had been her sole
satisfaction for so long. Serenity and placid narrow-
ness had become to her as the birthright itself. She
gazed ahead through a long reach of future days
strung together like pearls in a rosary, every one like
the others, and all smooth and flawless and innocent,
and her heart went up in thankfulness. Outside was
the fervid summer afternoon; the air was filled with
the sounds of the busy harvest of men and birds and
bees; there were halloos, metallic clatterings, sweet
calls, and long hummings. Louisa sat, prayerfully
numbering het days, like an uncloistered nun.

(1891)

el
The doghouse for Caesar, Louisa’s dog

3
In the Bible (Genesis 25), Esau sells his birthright for pottage —a soup.

60 N TO THE NEXT PAGE




50. In line 63, “her birthright” is best interpreted to 53. The excerpt is chiefly concerned with a

Louisa’s . .
mean s (A) plan and its execution

(A) inherited property : (B) decision and its effect
(B) natural inclination toward a peaceful life (C) dispute and its adjudication
(C) chance for marriage ' (D) hope and its defeat
(D) inherited position as a respected member of (E) problem and its analysis
the community
(E) special relationship with Lily Dyer 54. Which of the following best describes Joe

Dagget’s speech?
51. The chief effect of the imagery and figures of

speech in lines 65-75 is to (A) Colloquial and unfocused

(B) Amorous and impassioned

== (A) establish an attitude of separation and lone- (C) Pedantic and pompous ’ -
. liness (D) Subtle and refined
(B) create a mood of domestic happiness and (E) Informal and straightforward
convivial society
(C) leave an impression of an impending roman- 55. At the end of the excerpt, Louisa probably
tic encounter ‘ believes that Joe'Dagget had been

(D) suggest a rejection of worldly things in favor
of a purely spiritual realm

(E) affirm an atmosphere of reclusive peace and
tranquillity

(A) a better man than she had originally thought
(B) athreat to her personal freedom

(C) the only man she could have loved

(D) unwilling to stand by his promises

52. By comparing Louisa to “an uncloistered nun” (E) unlikely ever to speak to her again

(line 75), the narrator invites a further comparison
between

(A) individuals and society
(B) Louisa’s home and a house of worship
(C) the conditions of Louisa’s life and life in a
convent
(D) the sounds outside the house and the peace
within it
T (E) the different futures open to men and to
women . ~

END OF SECTION I
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i ) ENGLISH o
LITERATURE AND COMPOSITION =
’ SECTION II
Time —2 hours
Number of questions—3
Percent of total grade—55
Each question counts for one-third of the total essay section score.

Question 1 Essay ...cccovevvvriniicincvrieeee 40 minutes suggested time .
Question 2 ESSay «oooovererniieieecre e 40 minutes suggested time
- Question 3 EsSaY cooovvieeeenrieciiecec e 40 minutes suggested time

Section II of this examination requires answers in essay form. To help you use your time well, the coordinator
will announce the time at which each question should be completed. If you finish any question before time is
announced, you may go on to the following question. If you finish the examination in less than the time
allotted, you may go back and work on any essay question you want.

Each essay will be judged on-its clarity-and effectiveness in dealing with the assigned topic and on the quality
of the writing. In response to Question 3, select only a work of literary merit that will be-appropriate to the
question. A general rule of thumb is to use works of the same quality as those you have been reading during
your Advanced Placement year(s).

After completing each question, you should check your essay for accuracy of punctuation, spelling, and diction;
you are advised, however, not to attempt many longer corrections. Remember that quality is far more important
than quantity.

Write your essays with a pen, preferably in black or dark blue ink. Be sure to write CLEARLY and LEGIBLY.
Cross out any errors you make.

The questions for Section II are printed in the green insert. You are encouraged to use the green insert to make
notes and to plan your essays, but be sure to write your answers in the pink booklet. Number each answer as the
question is numbered in the examination. Do not skip lines. Begin each answer on a new page in the pink
booklet.

Copyright © 1999 College Entrance Examination Board and Educational Testing Service. All rights reserved.
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Question 3 -

— -

(Suggested time—40 minutes. This question counts as one-third of the total essay section score.)

The eighteenth-century British novelist Laurence Sterne wrote, “No body, but he who has felt it, can conceive
what a plaguing thing it is to have a man’s mind torn asunder by two projects of equal strength, both obstinately
pulling in a contrary direction at the same time.”

From a novel or play choose a character (not necessarily the protagonist) whose mind is pulled in conflicting
directions by two compelling desires, ambitions, obligations, or influences. Then, in a well-organized essay,
identify each of the two conflicting forces and explain how this conflict within one character illuminates the
meaning of the work as a whole. You may use one of the novels or plays listed below or another novel or play
of similar literary quality. . . .

The Adventures of Huckleberry Finn

Anna Karenina

Antigone

The Awakening * .
Beloved ) -
Billy Budd

Ceremony

Crime and Punishment

Dr. Faustus

An Enemy of the People

Equus

A Farewell to Arms

The Glass Menagerie

Hamler

Hearrt of Darkness

Jane Eyre

Jasmine

Light in August

A Lesson Before Dying

Macbeth

The Mayor of Casterbridge

Native Speaker -
The Piano Lesson

A Portrait of the Artist as a Young Man

A Raisin in the Sun

The Scarlet Letter

Wuthering Heights

END OF EXAMINATION



= Answers to the 1939 AP English Literature
| and Composition Examination

B Section I: Multiple Choice

B Section II: Free Response

Section |: Multiple Choice

Listed below are the correct answers to the multiple-choice questions along with the percentage of AP candidates
~ who answered each question correctly.

Section | Answer Key and Percent Answering Correctly

Item Correct PercenfCorrect by Grade
No Answer 5 3

ltem Correct  Percent Correct by Grade -
No.  Answer 5 3 2 Total
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Section ll: Free Response

On the next several pages, you will find a general
analysis of each question, and the students’ performance
on it, by the Chief Faculty Consultant, Linda Hubert.
Following these are the scoring guidelines used by the
faculty consultants at the AP Reading. There are also
sample student responses for each question, along with
commentary indicating why the essay received the score
it did. A distribution of student scores on each free-
response question appears on page /1.

Question 1 — Overview

This question required students to read the 24-line
poem “Blackberry-Picking” by contemporary Irish
poet Seamus Heaney, “paying particular attention to
the physical intensity of the language.” In the well-
organized essay they were asked to writé; they were
charged to explain “how the poet conveys not just a
literal description of picking blackberries but a deeper
understanding of the whole experience.” Students were
prompted to include, should they wish, an analysis of
any of the following elements: diction, imagery, meta-
phor, rhyme, rhythm, and form.

This fine poem by a first-rate poet was a pleasing
text, apparently, to both the seasoned teachers who
scored the essays and to their young charges who wrote
them. No one faulted this selection, except perhaps to
remark that the AP English Development Committee,
with its poem by Eavan Boland last year and with the
one this year by Heaney, had suddenly “gone Irish.”
“Blackberry-Picking” proved more immediately acces-
sible to students than last year’s poem by Boland (or
indeed many others that we have provided in past
exams), and its appeal seemed to transcend nationality,
gender, race, and age. Almost all students were able to
describe the situation of the poem and to understand
at some level the speaker’s response to the quickly
deteriorating stash of berries. They seemed to enjoy
the vividness of the poem’s language, even if they
overlooked much of its suggestiveness.

There were numerous examples of student achieve-
ment on this question: superior students could work
effectively with the literal and metaphoric dimensions
of the poem without losing sight of their interconnec-
tion — without flattening the poem or diminishing its
richness. Competent students of poetry recognized the

defining perspective of youth versiis adulthood as they
took note that the poet works thiough the memory of
the man to reconstruct and assess his boyhood experi-
ences with blackberry picking. Some wrote of the rural
ritual of blackberry picking as it patterned the cycles of
the seasons; they conveyed with aptly chosen specific
detail how the strong, evocative language underscored
the speaker’s youthful exuberance and greed. Some few
saw implicit in the boyhood excess the éenesis of the
older speaker’s disappointment and despair.

However, for many if not most students, the ability
to probe the connection between the all but sinister
description of the fragility of the berries and the
speaker’s annual encounter with life’s transience was
limited. Too few went so far as to link the speaker’s
deepening recognition of the inevitable decay of the
berries with the implied defeat of grasping, greedy
youthful optimism. Nor did they develop an extended
discussion of the mature speaker’s understanding of
mortality by building on the language of the first stanza
as well as the second.

Regardless of the list of suggestions for analysis, we
were disappointed by the capacity of the preponderance
of student writers to define and discuss the artistic
strategies through which Heaney created and conveyed
meaning. The prompt asked for “how,” but some
students ignored this direction altogether. Many of the
dutiful essays that sought to give us the “how” plodded
through a discussion of the elements on the accompa-
nying list without shaping a coherent and insightful
argument. Indeed the list in the prompt seemed to
provoke superficial commentary and even tedious
similarities among the essays. The same observations —
often in essentially the same order — appeared in essay
after essay. However, very few students seemed aware of
the technical virtuosity of the poem. Most failed to
notice (or to venture to explain) its subtle repetitions of
sound and its reliance on consonance, assonance, and
off thyme rather than the conventional masculine
rhymes that might have been expected to bring closure
to its iambic pentameter couplets.

Although the merits of a list of suggested works
remain controversial, teachers often convey their relief
that such a list supplies support to students by helping
to provoke their own thinking.

Clearly English teachers have their work cut out for
them. Students wrenched the poem artificially askew
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and failed to underscore the power of the poem’ rich
language to contain multiple meanings and to resonate
with even more. Perhaps the prompt might have stressed
the inherent relationship between the literal and
metaphoric — and avoided the words “deeper under-
standing” altogether. Unfortunately, the problem goes
deeper than the prompt to this one question. Almost
despite the careful choice of texts for the poetry ques-
tion year in and year out, the poetry essay continues to
present the most difficulty for students. Cerrainly, a
healthy representation of students dazzles us with their
sensitivity and insight. But many more seem for the
most part intimidated by poetry: they sometimes strain
so hard at “cracking a code” that their essays prove
reductive or convoluted. Though unusual this year,
total misreadings have not been uncommon in
previous years. i .

As we acknowledge the relatively low scores earned
by students from year to year on this essay question
(and indeed the occasional inconsistencies of these
scores when compared with those on the rest of the
test), we try to remember the difficulty of tasking
students to read and write about a provocative poem in
a limited time period.

It is important to remember that no paper on a
poem is without flaws of omission if not commission:
imprecisions or infelicities in diction, mistakes in
grammar or spelling, an abortive ending, an interpreta-
tion that is unpersuasive or even peculiar, or limited
development where we might hope for more. To write
about poetry, it seems, you have to be a little something
of a poet yourself — or at least empowered!by fine
teaching to tap the poetic spirit that exists at some level
within us all. In the 40 minutes available to write their
poetry essays, certain students manage only to convey
their confusion, their plodding literalness in reading a
poem, or even their desultory, unhinged renderings that
are not so much creative as unconvincing. The language
in the essays of others, of course, takes wings. That our
young people do as well as they do within the short
length of time they are given to read, study, and write is
perhaps no minor miracle.

The three student responses on pages 39-48 are
arranged with the strongest first, the next strongest second,
and the passable but undistinguished essay third.

*These directions apply to the scoring guideslines for every question.

Scoring Guidelines for Question 1

General divections for faculty consulsants:* This scoring
guide will be useful for most of the essays that you read,
but in problematic cases, please consult your Table
Leader. The score you assign should reflect your judg-
ment of the quality of the essay as 2 whole. Reward

the writers for what they do well. The score for an
exceptionally well-written essay may be raised by one
point from the score otherwise appropriate. In no case
may a poorly written essay be scored higher than 3.

9-8 These well-conceived and well-ordered essays
provide insightful analysis (implicit as well as
explicit) of how Heaney creates and conveys his
memory of picking blackberries. They appreciate
Heaney’s physically-intense language for its vivid
literal description, but théy also understand the
meaning of the experienceon a profound, meta-
phoric level. Although the writers of these essays
may offer a range of interpretations and/or choose
different poetic elements for emphasis, these papers
provide convincing readings of the poem and
maintain consistent control over the elements of
effective composition, including the language
unique to the criticism of verse. Their textual
references are apt and specific. Though they may
not be error-free, they demonstrate the writers’
ability to read poetry perceptively and to write with
clarity and sophistication.

7-6 These essays reflect a sound grasp of Heaney’s poem
and the power of its language; but they prove less
sensitive than the best essays to the poetic ways that
Heaney invests literal expérience with strong,
metaphoric implications. The interpretations of the
poem that they provide may falter in some particu-
lars or they may be less thorough or precise in their
discussion of how the speaker reveals the experience
of “blackberry-picking.” Nonetheless, their depen-
dence on paraphrase, if any, will be in the service of
analysis. These essays demonstrate the writers’
ability to express ideas clearly, but they do not
exhibit the same level of mastery, maturity, and/or
control as the very best essays. These essays are
likely to be briefer, less incisive, and less well-
supported than the 9-8 papers.
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These essays are, at best, superficial. They respond
to the assigned task yet probably say little beyond
the most easily grasped observations. Their analysis
of how the experience of blackberry picking is
conveyed may be vague, formulaic, or inadequately
supported. They may suffer from the cumulative
force of many minor misreadings. They tend to rely
on paraphrase but nonetheless paraphrase which
contains some implicit analysis. Composition skills
are at a level sufficient to convey the writer’s
thoughts, and egregious mechanical errors do not
constitute a distraction. These essays are nonethe-
less not as well-conceived, organized, or developed
as upper-half papers.

4-3 These lower-half essays reveal an incomplete

understanding of the poem and perhaps an insuffi-
cient understanding of the prescribed task as well:
they may empbhasize literal description without
discussing the deeper implications of the black-
berry-picking experience. The analysis may be
partial, unconvincing, or irrelevant — or it may
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rely essentially on paraphrase. Evidence from the
text may be meager or misconstrued. The writing
demonstrates uncertain control over the elements of
composition, often exhibiting recurrent stylistic
flaws and/or inadequate development of ideas.
Essays scored 3 may contain significant misreading
and/or unusually inept writing.

2-1 These essays compound the weaknesses of the

papers in the 4-3 range. They may seriously misread
the poem. Frequently, they are unacceptably brief.
They are poorly written on several counts and may _
contain many distracting errors in grammar and
mechanics. Alchough some attempt may have been
made to respond to the question, the writer’s
assertions are presented with little clarity, organiza-
tion, or support from the text of the poem.

A response with no more than a reference to

the task.

A blank paper or completely off-topic response.



Sample Student Responses for Question 1
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Student Response 1 — Excellent
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Student Response 1, continued
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Student Response 1, continued

R R L P A U /75
L Qd/ﬁa'ff sev] it o~ “ TAL
ol i hul At (32) 26-YWe hoeny
oD Gwesk ‘(;MQ% veb— o< Jos

o b -c@:{jf o G \*@*’ Lﬁnw—-—lﬁnﬂ—
. MIMm/XLvL 0‘/ ‘0(‘64« r»&7t‘/"\«6~Q— Aec‘ﬂ—/,}/-ﬂw,q

diﬁ“("rve'/‘ﬁaw o‘p ‘(@b“@vww-/m C&J,Q&M
b ap ceadr a/%f//vw “where Lnaa/cSan%»(
(o) 0.0 M’”W hondsr e {/wég.,

%ﬁu ) , ;
»QVV‘JJQ.. "/u/}i ﬂw /V/&&M, (7-8) a,wé G, u%‘
dered &4&/ Dewior_of ° sve [ehove His®
dechudio o LE pully spalilaioll
ke %%f A M% L

ana Il et
"'Qua, o ' W Q/WM— m// @q(%




Student Response 1, continued
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J Commentary onEssay ; ; ,

Dou "s!thele are other essays that ¢ convey the poems meamng in a more compelhng fashxon than this essay
‘manages — or that supply fuller readings of the rich imagery and diction found in “Blackberry-Picking.”

: Hewever, thIS is one whale of an essay! So much information is provided by this lengthy piece that it seems
_perverse o fault the essay - because of a vexing omission or dubious assertion (“casual form,” for instance?). The

_ expertise as. well as the ambition of the writer is apparent from the outset with the sophlstxcated technical

_ observations about svntax, rhvme, and meter. If these comments do not hold up © sczutmy in thexr entxrety, we:

cur in other essays to any apprecxable extent-") Smtularly, we overlook the se\reral errors.
b c1sagreement in the first sentence, for e‘cample, or the awkward s syntax that Lesults a
ident tries to combine specific examples with. commentary. = AP
ntp roceeds W thé stunnmg level of analyncal command A commztment to usmg detads o

txon of the appaﬂmg fuuhty of the effort 0
age that describes the boy’s eager blackberry— v
zences in the ﬁrst secuon mcorporates the seasoned reaction of the adulc d1sappomtment is :
‘ bOYlSh hope the young Wucer describes wn:h such conviction. : o

lpenmpose hxcrher meanmcrs '
l'to the language and various -
reatc and convey it In sum, both thc poet and the young critic who writes so ably about
iew with ‘compassion the ongoing nature of the human struggle to stay the unstayable. The =
embrace of the joy and exuberance conveyed in the biackberry struggle is inspiring evidence of his
I oW youthful enthuézasm for life — and for poetry. The mature regard: for the natural law of decline and
h is sxmllarly impressive. Imagme what he or she might do with a second — or third —— draft of this essay!
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Student Response 2— Good
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Student Response 2, continued
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Student Response 2, continued
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Student Response 3 — Creditable
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Student Response 3, continued
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Student Response 3, continued
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Question 2 — Overview

This question presented students with a passage from
Cormac McCarthy’s 1994 novel, The Crossing. The
novel’s narrator describes a beautifully self-contained
scene: a boy (or man, as many students labeled him;
they had no way of knowing), remote and isolated
from humankind in harsh natural surroundings, keeps a
night watch over the bloody carcass of his beloved wolf.
The external action appears static rather than dramatic.
However, dramatic activity occurs within the mind and
spirit of the grieving and guilty boy. Internal transfor-
mations result from new understandings of life and
death that are gained as he comes to terms with the
persistent, if elusive, power of nature. Students were
asked to write a well-organized essay that demonstrates
“how McCarthy’s techniques convey the impact of the
experience on the main character.” This assignment
proved to be all but ideal for this text.

The choice of the McCarthy passage for this exam
was made over mild protests from some members of the
AP English Development Committee. If McCarthy
has his enthusiasts, he also has his detractors. But on
balance, the committee agreed thar regardless of
idiosyncratic judgments about McCarthy’s ultimate
literary merit, this linguistically rich passage held
particular promise for the purposes of the AP Exam.
General satisfaction with the question confirmed the
wisdom of selecting a writer whose exposure on this
national test might help promote works that secondary
students would henceforth enjoy reading.

The Cormac McCarthy passage posed immediate
problems of context, vocabulary, and tone for less
talented students. Probably many of these considered
the question daunting when they initially confronted it.
It provided the same challenges of textual analysis as
poetry, compounded with its own complexities of
narrative structure. Furthermore, the stem of the
question did not suggest appropriate techniques that
might be discussed; students, in fact, were provided
little guidance for their essays. :

Indeed, the one consistent suggestion that was
offered by evaluators on this question was the need for
additional information in the stem. They were particu-
larly sensitive to the fact that students were left guessing
as to the factors that resulted in the death of the wolf.
They felt that knowing that the boy played a role in his
own loss was important to understanding his state of

mind. Student writers are not held-dccountable on the
exam for expertise on either the sp&cific work chosen
for the text or for its author’s canon. Nonetheless, it is
apparent in retrospect that had they been informed of
the protagonist’s age and his culpability in the wolf’s
death, they might have jumped to fewer conclusions
which evaluators had to forgive.

Perhaps because no suggested techniques were named
in the directions of the questions, some students strove
desperately and often all too creatively to come up with
strategies to discuss. Some of these, like “pathos build-
ing” (a noble effort?), seemed more identified 'with
outcome or intent than with specific technical ractics.
Many students focused on familiar concepts such as
setting, imagery, character development, diction, and
— remarkably but appropriately — syntax; however,
others struggled hard with little coherent result or
seemed stymied altogether. Numerous options were
possible, however, and sophisticated commentary about
point of view, tense, pace, and religious and mythical
allusions enlivened these essays for readers.

This essay question thus seemed the best on the
exam for eliciting strong writing and for student and
reader satisfaction. Talented and well-trained students
provided extraordinary responses. Even weaker students
worked well to extract meaning from contextual clues,
even if they did not grasp fully the boy’s awe at the
wolf’s transfiguration from life to larger than life. The
question produced an impressive range of scores and
proved to be an especially reliable discriminator of
student abilities.

Scoring Guidelines for Question 2

9-8 The writers of these well-constructed essays define
the dramatic nature of the experience described in
Cormac McCarthy’s passage and ably demonstrate
how the author conveys the impact of the experi-
ence upon the main character. Having fashioned a
convincing thesis about the character’s reaction to
the death of the wolf, these writers support their
assertions by analyzing the use of specific literary
techniques (such as point of view, syntax, imagery,
or diction) that prove fundamental to their under-
standing of McCarthy’s narrative design. They
make appropriate references to the text to illustrate
their argument. Although not without flaws, these
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essays reflect the writer’s ability to control a wide
range of the elements of effective writing to provide
a keen analysis of a literary text.

7-6 Developing a sound thesis, these writers discuss

with clarity and conviction both the character’s
response to the death of the wolf and certain
techniques used to convey the impact this experi-
ence has upon the main character. These essays may
not be entirely responsive to the rich suggestiveness
of the passage or as precise in describing the
dramatic impact of the event. Although they
provide specific references to the text, the analysis is
less persuasive and perhaps less sophisticated than
papers in the 9-8 range: they seem less insightful or
less controlled, they develop fewer techniques, or
their discussion of details may be mdre limited.
Nonetheless, they confirm the writer’s ability to
read literary texts with comprehension and to write
with organization and control.

These essays construct a reasonable if reductive
thesis; they attempt to link the authors literary
techniques to the reader’s understanding of the
impact of the experience on the main character.
However, the discussion may be superficial, pedes-
trian, and/or lacking in consistent control. The

organization may be ineffective or not fully realized.

The analysis is less developed, less precise, and less
convincing than that of upper half essays; misinter-
pretations of particular references or illustrations
may detract from the overall effect.
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4-3 These essays attempt to discus$ the impact of this

dramatic experience upon thé'main character —
and perhaps mention one or more techniques used
by McCarthy to effect this end. The discussion,
however, may be inaccurate or undeveloped. These
writers may misread the passage in an essential way,
rely on paraphrase, or provide only limited atten-
tion to technique. Illustrations from the text tend
to be misconstrued, inexact, or omitted altogether.
The writing may be sufficient to convey ides,
although typically it is characterized by weak
diction, syntax, grammar, or organization. Essays
scored three are even less able and may not refer to
technique at all.

2-1 These essays fail to respond adequately to the

question. They may demonstrate confused thinking
and/or consistent weaknesses in grammar or
another basic element of composition. They are
often unacceptably brief. Although the writer may
have made some attempt to answer the question,
the views presented have little clarity or coherence;
significant problems with reading comprehension
seem evident. Essays that are especially inexact,
vacuous, and/or mechanically unsound should be
scored 1.

A response with no more than a reference to

the task.

A blank paper or completely off-topic response.



Sample Student Responses for Question 2

Student Response 1 — Excellent

The OCLSSC\C\€ %Mw e (\\16\15 Q.
PprSe of &&06 Cmd W\L\%‘fﬁm and in (‘lcmo NCNITvalsdVaas
The Aepths of the man% @mchoh% mw&rc\% e
wolf, The mwmmq Cor dne wA\E s wised 4o an
W the_tnan reflectS upon the naald
vaXonte terible ard of a oreat veauny: TR Several.

devmes Qre eonplowed to exc%c\—\ve\u e(\\/'\CLnCQ_ -an ABNL

mcnmn %gm«\—tnaz g’nrudum v\«m o, Gnd \feahhmm
The Ol of tho pc&@&%g fuonare S, Glernaring

fromn Snovar detached SentenceS Suth as ¢ He squa

Ny Kap W€ and ADuChed hor Gy LYe Avucingd Sha Caldl
aNc oy Rk deptin g 4o Liusuaty, \ono\ SN*encCe S Whidh
Ore¢ Convueed hux conmmdnoh% ( mtg\*\u “ound') and
whidn Senfe ¢ r‘QPLeCJr-Hr\.L (\)\"DD\MR&‘ D@‘ G,VV\Q"nD’nQ

aNnd tho bluvyred - EXCpDENnSe thhe mcm S ex\ocnérwm%
2< A tnes Al—AT (M ve eve. . . before hex ), This

c\\chc\'bmu ) Sw’rCYICQ S’mme, Qﬂh%:nmﬁ#ﬁ@

bu rmmexnhmnceg cmd as(tmoo\cdnovm .

The Pmumrw\e \amuqm INKE S P LA nnThitn The
passace 1S (ASD Wiclhluy e(:?ﬁc\—wﬁ carsiny an olr of
mu%’fﬁrv\ Lopath wondyr cana }—P‘SA’YC“‘:J_W’\KSW\DQC\ 1<
gj MY\’W\L CALS GFM CD\_-/LO\f? CJ‘G A eSO ke d Kc{’?mw/ﬁ
dohave ne Fiaivi pvhey- thanThe Maht FlES The
_Qr‘C\\DC\(A of e sheer Seamind onn A% he ol of
pawer and Sacvedne (s by Aickion Suth s el
“of Somie Salred, rnQ((o% “rnd burmmg NG aTa%at

m\}&e‘(“ [ FxOle




Student Response 1, continued
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Student Response 1, continued
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Student Response 2 — Very Good
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Student Response 2, continued

What  Fhe main chavaites WPM}/MCZF |
e gt - Aawn o bo /a/l//LMl/Yfro{W A philosovhical

2 n/fzamu and a by /uvm/w) 78 W[/ﬂ?&mdm 0(
7&1 a -fm o, M Sl aid 4 Ligma IS
m{HfﬁL U #ijmg/ fgbmg/m[n{« O/L/pm 41/~ [6)

. d T
Ui Levdiy sur AS o Mreamt” THE getin pos

LN . %

1

/f«mrn Hiat +he mwmﬁw £ miied JM,&-!/
_Mw blodd _aund bovie AM-Z/ macs s bdf mm
Tromsclive ot nmb asl Ml// &Z#yL n béé Mgz

Hise mnwhw -Cfml

_bmld ot WM&IZ ; % Tha ,p& 72489?//10;
h;i Hhg man clmmgg’fz,’c closedd g;;"zg;’ AS ﬁ_ﬁ
liwited ar mmjszm st i mmm_

of N 4 A

iﬁi’__&mﬂw ’ /1# /m‘a -f/u’ mol{/ﬂ% 77 {‘T/m%&am
-{566&( M L@Yh ! *fl:éLg wind _and vainr " pudt aud
szﬁm | 7%7 ﬂ/md and_The sed pums m‘/dfg{

ﬂm'uo){q Hus mm(—z o

55




Student Response 2, continued
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Student Response 3 — Creditable
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Student Response 3, continued
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Question 3 — Overview

Students were offered an elegant observation by 18th-
century novelist Laurence Sterne: “No body, but he who
has felt it, can conceive what a plaguing thing it is to
have a man’s mind torn asunder by two projects of
equal strength, both obstinately pulling in a contrary
direction at the same time.” The question challenged
them to select from an appropriate novel or play a
“character (not necessarily the protagonist) whose mind
is pulled in conflicting directions by two compelling
desires, ambitions, obligations, or influences. Then, in a
well-organized essay, identify each of the two conflicting
forces and explain how this conflict within one charac-
ter illuminates the meaning of the work as'a whole.”

A large number of students chose characters that
were contained in novels or plays from a list of sug-
gested texts which followed the prompt. The tormented
minds of characters from Macbeth, The Scarlet Letter
and The Awakening were exhaustively (and exhaustingly)
discussed; readers began to consider essays about
Hamlet the “unkindest cut of all.” Indeed, almost any
text could be construed to work with this year’s ques-
tion, so the majority of students were prepared for this
task. Even some seemingly unsuitable textual choices
nonetheless led to excellent essays from gifted students:
one student writer wrote compellingly of deep inter-
nalized conflicts that could be glimpsed beneath
Ahab’s monomaniacal behavior — not a task many
could undertake with impunity. Beckett’s Waiting
Jor Godor seemed another improbable text for this
task, but the student, treating Vladimir and Estragon
as a single consciousness managed a passable if not
distinguished essay.

The question read more slowly than usual, perhaps
because it was easy for the students to have plenty to
say. Some critics of the question thought that the
prompt should have strongly warded off plot summary.
However, the structure of this question did not tempt
recapitulation of narrative line as so many questions
seem to do. Therefore, plot summary, which is the
usual pitfall of students on question 3, was primarily a
problem in weaker essays where it is often inevitable.
When preparing students for reading and writing about
fiction or drama, teachers need to emphasize the
distinction between organizing an essay around plot

summary and providing an essay ordered around its

writer’s own central argument.
Given the range of titles that appear on this open

question every year, we conclude that teachers seem to

be expanding the literary canon for students in appro-
priate ways. The list of suggested works thar typically
accompanies the open question reflects the intention of
the AP English Development Committee to encourage
teachers to acknowledge in their curricular choices the
diverse voices that have produced worthy works for
literary study. Often titles for these lists are gleaned
from essays encountered during previous readings; in
fact, educators can extract important data about the
works to which high school students are exposed — at
least those in ambitious programs like AP. Sometimes
titles emerge from those newly included in the college
courses of members of the AP-English Development
Committee, or they occur as a consequence of the cross-
fertilization of regions and cultures that proves so vital
and energizing during our scoring sessions.

However, evaluators of question 3 differ on whether
a list of titles should accompany the question. The 1998
AP English Literature and Composition Examination
provided an entirely open essay question that suggested
no titles at all, and some readers were thrilled with the
variety of imaginative selections that seemed provoked
by this omission. Most readers, however, continue to
underscore the assistance such a list represents for
students, if only to stimulate their good thinking. They
also acknowledged the guidance and support these lists
offer to the AP classroom teacher who may be working
against odds to stretch the curriculum to include new
and diverse texts.

Question 3, as wrirten, worked as well as any we
have provided. It is probably the favorite essay that
students write, as well as the favorite essay of many
evaluators to read. In this task, students have an oppor-
tunity to benefit from the study of particular texts they
have mastered during their AP course, and to a larger
extent than with the other two free-response questions,
they control their fate. It gives us great pleasure to
affirm their skills — both for selecting an appropriate
text for the question and for providing an ordered and
well-illustrated analysis.



Sample Student Responses fo_r Question 3
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Student Response 1 — Excellent
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Student Response 1, continued
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Student Response 1, continued
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Student Response 1, continued
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Student Response 2, continued

SQ__}(QL(\‘Q.V\CQNS Deeemade U I 'MJCLQQ,PS ‘?\)Cicajfk dassay

W e doel o \o&w v Wi W eaw L Grnel
N> New founde dusawe  +  Unbucden '»\mee\FJ canoll
Stoct oo new) L wwWh his  love , Sethe |

Paul D nad Spent (nan \ears

on__te, Dot Home. O\&n\t&‘nom w\\*ien‘cuuc@ as

o B\ave to o \oedal waser  Calied ~Schiaolieather
?&N\«-D had \0(\%4,&4’0 Ceol L\ (Lma:n,,w\secacko@
O\_COCG(LL Sie) Cnuwnwal, e oftkn ‘(sr\%LoLTO Le
\We. o CoosteC ‘Nowmed Mnisker Whao —thas o

s~

mﬂ: o0f L On Ta Plantation, T0 {Paol D
“puster, he (0oked So €’ BTe Yony ek
Yool D Mad toe Vool o an \({.ﬂ\W\CLL B
M_VWV\@LM Cact Mhak he wanted
4o \oe_ WWis cowuwn Maoan , Soon \ead QUJCLj
Hoon Sueok fome - (Wrere. e adl  wakdhed
MosSt 0 IS f0ends  And Faml\u dve.  (Nght efur
o eyes. DMLD o Sf}e}'\“r %Ckrsd“’\ G
)
Pridon Camp w (’De_O\fCKLCk CU'\J}P if (wasnt
Undt Yo Vad %66&0{0\ W’PQL\Q{K&L founod
hawse e ol Qoo (nON. d
He was now o wanduak. No  Pace o
Call \ore , 00 one. ‘o love  No  One fo (ove
N - atl Yo nad  was WNis Monhood —amd

64




Student Response 2, continued
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Student Response 2, continued
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Student Response 2, continued
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Student Response 3, continued
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Student Response 3, continued
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Statistical Information _

College Comparability Studies
Reminders for all Grade Réport Recipients

Table 4.1 — Section 1I Scores
How AP Grades Are Determined
Table 4.2 — Scoring Worksheet Reporting AP Grades

Table 4.3 — Grade Distributions Purpose of AP Grades

Table 4.4 — Section I Scores and AP Grades :

Table 4.1 — Section |l Scores
These are the score distributions for the total group of candidates on each free-response question from the 1999 exam. _

’Duesiiqn 1 Question 2 ' v Question 3

v
*NR — No response. Student gave cither no respogse or a response not on the topic.




How AP Grades Are Determined

Students could have received 0 to 55 points in Section I
and 0 to 27 points in Section II of this exam. However,
these scores are not released to the student, school, or
college. Instead, these raw scores are converted to grades
on an AP 5-point scale, and it is these grades that are
reported. This conversion involves a number of steps,
which are detailed on the Scoring Worksheet on the
facing page:

1. The multiple-choice score is calculated. To adjust
for random guessing, a fraction of the'number of
wrong answers is subtracted from the number of
right answers. This fraction is 1/4 for five-choice
questions (as on the English Literature and
Composition Exam), so that the expected score
from random guessing will be zero. -

2. The free-response score is calculated. When the
free-response section includes two or more parts,
those parts are weighted according to the value
assigned to them by the Development Committee.
This allows the committee to place more impor-
tance on certain skills to correspond to their
emphasis in the corresponding college curriculum.

3. A composite score is calculated. Weighting also
comes into play when looking at the multiple-
choice section in comparison to the free-response
section. In consultation with experts from the
College Board and ETS, the AP English Develop-
ment Committee decided that Section I should
contribute 45% to the total score, and Section II,
55%. The maximum composite score was 150. The
Scoring Worksheet on the facing page details the

process of converting section scores to composite

—

scores for this exam.

4. AP grades are calculated. The Chief Faculty

Consultant sets the four cut points that divide the
composite scores into groups. A variety of informa-
tion is available to help the CFC determine the
score ranges into which the exam grades should fall:

B Distributions of scores on each portion of the
multiple-choice and free-response sections of
the exam, along with totals for each section and

the composite score total, are provided.

B With these tables and special statistical tables
presenting grade distributions from previous
years, the CFC can compare the exam at hand
to results of other years.

B For each composite score, a roster summarizes
student performance on all sections of the

cxarnmn.

B Finally, on the basis of professional judgment
regarding the quality of performance repre-
sented by the achieved scores, the CFC detet-
mines the candidates’ final AP grades.

See Table 4.3 for the 1999 AP English Literature

and Composition Exam grade distributions.

If you're interested in more detailed information about
this process, please see the “Technical Corner” of our
website: www.collegeboard.org/ap. There you'll also find
information about how the AP Exams are developed,
how validity and reliability studies are conducted, and
other nuts-and-bolts data on all AP subjects.
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Table 4.2 — Scoring Worksheet — English Literature and Composition

Section |I: Multiple Choice

— (I/4 X } X 1.2272 = =

Number correct Number wrong Multiple-Choice Weighted

{out of 55) Score Section |
Score

e

Section Il: Free Response

B B2 B B

B R

Question'1 X 3.0556 =

(out of 9) (DO, ot

B ga

i

t

4

Question 2 T X73.0556 =

{out of 9) (De not round)

B E'g

Question 3 X 3.0556 = , ;
{out of 9). L
AP Grade Conversion Chart
Composite AP Grade
Sum = Score Range*

Weighted |
Section II

Score
{Do not round)

Composite Score

+ =
Weighted Weighted ~ Composite Score
Section I Section II ~ (Round to nearest
whole number.)

Score Score

[ N A |

8 BB EFE EFE®HES B B E g2 N E 8B 8 g E B R HE B S 9




Table 4.3 — Grade Distributions K
More than 68% of the candidates earned an AP grade of 3 or higher. ™~

* Total Group
Examination Grade Number of Students ’

Table 4.4 — Section | Scores and AP Grades

This table gives the probabilities that a student would receive a particular grade on the 1999 AP English Literature
and Composition Exam given that student’s particular score on the multiple-choice section.

Multiple-Choice Score:
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College Comparability Studies

The Advanced Placement Program has conducted
college grade comparability studies in all AP subjects.
These studies have compared the performance of AP
Exam candidates with that of college students in related
courses who have taken the AP Exam ar the end of their
course. In general, AP cutpoints are selected so that the
lowest AP 5 is equivalent to the average A student

in college, the lowest AP 4 equivalent to the average

B student, and the lowest AP 3 equivalent to the
average C student (see figure below).

Average
AP Grade College Grade
5 )
A
a4
B
3
C
2
D
1

Other studies conducted by colleges and universities
indicate that AP students generally receive higher grades
in advanced courses than do the students who have
taken the regular freshman-level courses at the institu-
tion. Each college is encouraged to underrake such
studies in order to establish appropriate policy for the
acceptance of AP grades. Data for these studies are
readily available as large percentages of AP students
successfully handle the associated course work. Some
institutions have found that until these studies are
undertaken, placing students into advanced classes
but allowing them to transfer to a lower-level course
if necessary, is a desirable educational strategy.

Reminders for All Grade
Report Recipients

AP Examinations are designed to provide accurate
assessments of achievement. However, any examination
has limitations, especially when used for purposes

other than those intended. Presented here are some
suggestions for teachers to aid inthe use and
interpretation of AP grades.

" @ AP Examinations in different subjects are developed

and evaluated independently of each other. They
are linked only by common purpose, format, and
method of reporting results. Therefore, comparisons
should not be made between grades on different AP
Examinations. An AP grade in one subject may not
have the same meaning as the same AP grade in
another subject, just as national and college
standards vary from one discipline

to another.

B AP grades are not exactly comparable to college
course grades. However, the AP Program conducts
research studies every few years in each AP subject
to ensure that the AP grading standards are compa-
rable to those used in colleges with similar courses.

B The confidentiality of candidate grade reports
should be recognized and maintained. All individu-
als who have access to AP grades should be aware of
the confidential nature of the grades and agree to
maintain their security. In addition, school districts
and states should not release data about high school
performance without the school’s permission.

B AP Examinations are not designed as instruments
for teacher or school evaluation. A large number
of factors influence AP Exam performance in a
particular course or school in any given year. As a
result, differences in AP Exam performance should
be carefully studied before being attributed to the
teacher or school.

B Where evaluation of AP students, teachers, or
courses is desired, local evaluation models should be
developed. An important aspect of any evaluation
model is the use of an @ppropriate method of
comparison or frame of reference to account for
yearly changes in student composition and ability,
as well as local differences in resources, educational
methods, and socioeconomic factors.

B  The “Report to AP Teachers,” sent to schools
automatically when five or more students take a
particular AP Exam, can be a useful diagnostic tool



in reviewing course results. This report identifies
areas of strength and weakness for the students in
each AP course. The information may also provide
teachers with guidance for course emphasis and
student evaluation.

B Many factors can influence course results. AP Exam
performance may be due to the degree of agreement
between your course and the course defined in the
relevant AP Course Description, use of different
instructional methods, differences in emphasis or
preparation on particular parts of the examination,
differences in pre-AP curriculum, or differences in
student background and preparation in comparison
with the national group.

Reporting AP Grades :

The results of AP Examinations are disseminated in
several ways to candidates, their secondary schools,
and the colleges they select.

B College and candidate grade reports contain a
cumulative record of all grades earned by the
candidate on AP Exams during the current or
previous years. These reports are sent in early July.
(School grade reports are sent shortly thereafter.)

B  Group results for AP Examinations are available to
AP teachers whenever five or more candidates at a
school have taken a particular AP Exam. This
“Report to AP Teachers” provides useful informa-
tion comparing local candidate performance with

3

Y

that of the total group of candidates taking an
exam, as well as derails on different subsections
of the exam.

Several other reports produced by the AP Program
provide summary information on AP Examinations.

B  State and National Reports show the distribution of
grades obtained on each AP Exam for all candidates
and for subsets of candidates broken down by sex
and by ethnic group.

B The Program also produces a one-page summary of _
AP grade distributions for all exams in a given year.

For information on any of the above, please call AP
Services at (609) 771-7300 or contact them via e-mail
at apexams@ets.org.

Purpose of AP Grjédes

AP grades are intended to allow participating colleges
and universities to award college credit, advanced
placement, or both to qualified students. In general,
an AP grade of 3 or higher indicates sufficient mastery
of course content to allow placement in the succeeding
college course, or credit for and exemption from a
college course comparable to the AP course. Credit
and placement policies are determined by each college
or university, however, and students should be urged
to contact their colleges directly to ask for specific
advanced placement policies in writing.
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A number of AP publications, CD-ROMs, and videos
are available to help students, parents, AP Coordinators,
and high school and college faculty learn more about
the AP Program and its courses and exams. To sort out
those publications that may be of particular use to
you, refer to the following key:

Students and Parents ~ SP
Teachers T
AP Coordinators

and Administrators A
College Faculty C

You can order many items online through the

AP Aisle of the College Board Online store at
htep://cbweb2.collegeboard.org/shopping/. Alternatively,
call AP Order Services at (609) 771-7243. American
Express, VISA, and MasterCard are accepted for payment.

If you are mailing your order, send it to the
Advanced Placement Program, Dept. E-05, PO. Box
6670, Princeton, NJ 08541-6670. Payment must
accompany all orders not on an institutional purchase
order or credit card, and checks should be made payable
to the College Board.

The College Board pays fourth-class book rate
postage (or its equivalent) on all prepaid orders; you
should allow between four and six weeks for delivery.
Postage will be charged on all orders requiring billing
and/or requesting a faster method of shipment.

Publications may be returned within 15 days of
receipt if postage is prepaid and publications are in
resalable condition and still in print. Unless otherwise
specified, orders will be filled with the currently available
edition; prices are subject to change without notice.

AP Bulletin for Students and Parents: Free Sp
This bulletin provides a general description of the

AP Program, including policies and procedures for
preparing to take the exams, and registering for the

AP courses. It describes each AP Exam, lists the advan-
tages of taking the exams, describes the grade and
award options available to students, and includes

the upcoming exam schedule.

Student Guides (available for Calculus,

English, and U.S. History): $12 N
These are course and exam preparation manuals
designed for high school students who are thinking
about or taking a specific AP course. Each guide
answers questions about the AP course and exam,
suggests helpful study resources and test-taking strate-
gies, provides sample test questions with answers, and -

discusses how the free-response questions are scored.

College and University Guide to the

AP Program: $10 GA
This guide is intended to help college and university
faculty and administrators-understand the benefits of
having a coherent, equitable AP policy. Topics included
are validity of AP grades; developing and maintaining
scoring standards; ensuring equivalent achievement;

state legislation supporting AP; and quantitative profiles
of AP students by each AP subject.

Course Descriptions: $12 SET,AC
Course Descriptions provide an outline of the AP
course content, explain the kinds of skills students are
expected to demonstrate in the corresponding introduc-
tory college-level course, and describe the AP Exam.
They also provide sample multiple-choice questions
with an answer key, as well as sample free-response
questions. A set of Course Descriptions for all AP
subjects is available for $100. Course Descriptions are
also available for dm‘rmloading from the AP section of
the College Board website (free of charge).

Five-Year Set of Free-Response Questions: $5 T
This is our no-frills publication. Each booklet contains
copies of all the free-response questions from the last
five exams in its subject; nothing more, nothing less.
Collectively, the questions represent a comprehensive
sampling of the concepts assessed on the exam in recent
years and will give teachers plenty of materials to use for
essay-writing or problem-solving practice during the
year. (If there have been any content changes to the
exam in the past five years, it will be noted on the cover

of the booklet.)
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Interpreting and Using AP Grades: Free ACT
A booklet containing information on the develop-
ment of scoring standards, the AP Reading, grade-
setting procedures, and suggestions on how to

interpret AP grades.

A
Written for both administrators and AP Coordinators,
this guide is divided into two sections. The first

Guide to the Advanced Placement Program: Free

section provides general information about AP, such as
how to organize an AP program at your high school,
the kind of training and support that is available for
AP teachers, and a look at the AP Exams and grades.
The second section contains more specific details

about testing procedures and policies and is intended
for AP Coordinators.

Released Exams: $20
($30 for “double” subjects: Calculus,
Latin, Physics) T
About every four years, on a staggered schedule, the AP
Program releases a complete copy (multiple-choice and
free-response sections) of each exam, as in the case of
the 1999 English Literature and Composition Exam.
Packets of 10: $30. For each subject with a released
exam, you can purchase a packet of 10 copies of that
year’s exams ($30) for use in your classroom (e.g., to
simulate an AP exam administration).

Secondary School Guide to
the AP Program: $10
This guide is a comprehensive consideration of the

AT

AP Program. It covers topics such as: developing or
expanding an AP program; gaining faculty,’:administra—
tion, and community support; AP grade reports, their
use and interpretation; AP Scholar Awards; receiving
college credit for AP; AP teacher training resources;
descriptions of successful AP programs in nine schools
around the country; and “Voices of Experience,” a
collection of ideas and tips from AP teachers and
administrators.

Teacher’s Guides: $12 T

Whether you're about to teach an AP course for the first

time, or you've done it for years but would like to get
some fresh ideas for your classroom, the Teacher’s Guide
can be your adviser. It contains syllabi developed by
high school teachers currently teaching the AP course

and college faculty who teach the equivalent course at
their institution. Along with detdiled course outlines
and innovative teaching tips, you'll also find extensive
lists of recommended teaching resources.

AP Vertical Team Guides T A
An AP Vertical Team (APVT) is made up of teachers
from different grade levels who work together to
develop and implement a sequential currieulum in a
given discipline. The team’s goal is to help students
acquire the skills necessary for success in AR In order to
help teachers and administrators who are interested in
establishing an APVT at their school, the College Board
has published three guides: AP Vertical Teams in Science,
Social Studies, Foreign Language, Studio Art, and Music
Theory: An Introduction ($12); A Guide for Advanced
Placement English Vertical Teams ($10); and Advanced
Placement Program Mathemasies Vertical Teams Toolkis
($35). A discussion of the English Vertical Teams guide,
and the APVT concept, is also available on a 15-minute

VHS videotape ($10).

EssayPrep™ SpT
EssayPrep is available through the AP subject pages of
College Board Online (www.collegeboard.org/ap).
Students can select an essay topic, type a response, and
get an evaluation from an experienced reader. The service
is offered for the free-response portions of the AP
Biology, English Language and Composition, English
Literature and Composition, and U.S. History exams.
The fee is $15 per response for each evaluation. SAT II:
Writing topics are also offered for a fee of $10. Multiple
evaluations can be purchased at a 10-20% discount.

The College Handbook with College Explorer®
CD-ROM: $25.95 SBTA,C
Includes brief outlines of AP placement and credit
policies at two- and four-year colleges across the country.
Notes number of freshmen granted placement and/or
credit for AP in the prior year.

APCDs®: $49 (home version),

$450 (multi-network site license)

These CD-ROMs are currently available for U.S.
History, English Literature, English Language, and

SBT

European History; the Calculus AB and Spanish
Language versions will follow in spring 2000. They each
include actual AP Fxams, interactive tutorials, and
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other features including exam descriptions, answers to
frequently asked questions, study skill suggestions, and
test-taking strategies. There is also a listing of resources
for further study and a planner for students to schedule
and organize their study time.

SPA,CT

AP conducts live, interactive videoconferences for

Videoconference Tapes: $15

various subjects, enabling AP teachers and students to
talk directly with the Development Committees that
design the AP Exams. Tapes of these events are available
in VHS format and are approximately 90 minutes long.

AP Pathway to Success (video available

in English and Spanish): $15 SET,A,C
This 25-minute-long video takes a look at the AP
Program through the eyes of people who. know AP:
students, parents, teachers, and college aﬂmissions staff.
They answer such questions as “Why Do It2”, “Who
teaches AP Courses?”, and “Is AP For You?”. College
students discuss the advantages they gained through
taking AP, such as academic self-confidence, writing
skills, and course credit. AP teachers explain what the

challenge of teaching AP courses means to them and
their school, and admissions staff-explain how they view
students who have stretched themselves by taking AP

~ Exams. There is also a discussion of the impact that an

AP program has on an entire school and its community,
and a look at resources available to help AP teachers,
such as regional workshops, teacher conferences, and
summer institutes.

What's in a Grade? (video): $15 T, C
AP Exams are composed of multiple-choice questions
(scored by computer), and free-response questions that
are scored by qualified professors and teachers. This R
video presents a behind-the-scenes look at the scoring
process featuring footage shot on location at the 1992
AP Reading at Clemson University and other Reading
sites. Using the AP European History Exam as a basis,
the video docurﬁents the scoring process. It shows AP
faculty consultants in action as they engage in scholarly
debate to define precise scoring standards, then train
others to recognize and apply those standards. Footage
of other subjects, interviews with AP faculty consult-
ants, and explanatory graphics round out the video.
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